	Key Stage 3. English. The Boy in Striped PJS
Year 8 Unit 1

	Key Concepts

1.1 Competence
1.2 Creativity
1.3 Cultural understanding
1.4 Critical understanding
Key Processes

2.1 Speaking and listening

2.2 Reading
2.3 Writing
Range and content and Assessment opportunities:
Reading: Answering questions on extract from the novel
Writing: A diary entry from the perspective of Schmuel or Bruno.

Speaking and Listening: A formal debate on moral dilemmas posed by the novel.

	Expectations

At the end of this unit

Most pupils will:L4c-6c
S&L: AF1 AF2 AF3
Students will talk in purposeful and imaginative ways to explore ideas surrounding World War Two, Friendship and Loyalty in the novel, trying to use language to convince others.
Reading: AF2 AF3 AF6 
Students will develop explanations and make inferences based on textual evidence and identify different layers of meaning from the novel. Boyne’s purpose/effect on the reader will be identified and the historical context of the second world war will be explored.
Writing: AF1, AF2, AF3
Students will develop ideas with imaginative detail, with an appropriate style clearly established and organised effectively through diary entries.
Some pupils will not have made so much progress and will:L1c-3a
S&L: AF1 AF2 AF3
Students will develop ideas and feeling by taking turns at talking in groups and they will recount events from the text orally.
Reading: AF2 AF3 AF6 
Students will make straightforward inferences on the ideas presented in the text and identify the main purpose of the author. 
Writing: AF1 AF2 AF3 

Students will show some variation of sentence openings with use of full stops and capital letters.
Some pupils will have progressed further and will:L6b-7b
S&L: AF1, AF2. AF3

Students will make creative and precise selections of oral and non-oral gestures to convince others of their ideas and explore and range of subject matter.
Reading: AF2 AF3 AF6 
Students will comment and consider wider implications of ideas based on clear textual evidence; identify and develop explanations of writer’s purpose, viewpoint and effect. 
Writing: AF1 AF2 AF3

Students will produce imaginative and consistently controlled writing, developing a distinctive individual point of view/voice, with a variety of organisation devices skilfully developed.
	Cross Curricular Framework (CCF)

Aspects
i) PLTS and FS

1 Independent enquirers, 2 creative thinkers, 

3 reflective learners, 4 team workers, 5 self managers, 6 effective participators

ii) PD, ECM and SEAL

1 Safety, 2 Healthy, 3 Economic well being, 4 Enjoy and 5 Participate

Dimensions

1 Identity and cultural diversity 2 Community participation 3 Healthy Lifestyles 4 Enterprise 5 Global dimension 6 Technology and media 7Creativity and critical thinking



	
	
	Curriculum Opportunities and links (COL) (including themes of Discovery and Play, Connections and Perspectives)


	
	
	Resources
Novel
DVD

A series of hardcopy and online resources are available in the folder including: 

PPTs, worksheets, links to websites, chapter summaries and reviews.


	Key Stage 3. English 
Year 8 The Boy in the Striped Pyjamas

	Enquiry questions, concepts and processes

Pupils should learn:
	Learning activities
	Learning outcomes

Pupils:
	CCF and COL (including themes)

	· Retrieve specific information from the text to answer questions and make predictions

· Use discussion skills to form a view about characters and the likely direction of the story
	Prediction activity: building a case.

Lead a whole-class response to the reading, focusing on our initial impression of Bruno and his situation, using the following prompts:

•
When and where is the book set?

•
How old is Bruno?

•
Where does he live and with whom?

•
What impression do we get of his character?
Worksheet


	AF2: Locating evidence

AF3: Inference and deduction

Asking questions

Making predictions 

	PLTS 4, 3
ECM 4, 5
WCD 1, 5
COL- History

	· Understand the use of the term ‘writer’s purpose’

· Distinguish between a writer’s viewpoint and that of the characters

· Use clues from the text to develop a picture of the setting of the book
	Collect words and phrases which create a sense of danger and foreboding. (Pages 36 and 37)
	AF3: Inference and deduction

AF5: Use of language

AF6: Reader response

Reading between the lines and making inferences


	PLTS 4,1
ECM 4,5



	· Select and retrieve information from a range of sources about the Holocaust

· Select and retrieve information from a range of sources about Auschwitz and the fate of the Jewish population at Cracow
	Research activity on the Jewish ghetto in Cracow


	AF2: Locating evidence

Research

Skimming and scanning

	PLTS 4, 1
ECM 4, 5
WCD 1, 5
COL- History

	· Identify aspects of Bruno’s father’s character through imaginative and dramatic exploration
	Drama activity exploring Bruno’s relationship with Father. ( working in pairs)
Conversations to choose:
1. Moving from Berlin

2. The new house

3. What Bruno can see from his window

4. Any other questions Bruno might ask

( n.b. focus on body language, gesture, greetings, where and how they sit etc)
	AF4: Text structure

AF5: Use of language

Using drama techniques to explore character

	PLTS 4,2,6
ECM 4, 5
WCD 7
COL- Drama

	· Identify aspects of Bruno’s father’s character through imaginative and dramatic exploration ( cont.)
	Exploring father’s softer side. How has our perception of father changed after reading his dealings with Maria?

 Storyboard activity
	AF3: Inference and deduction
AF5: Use of language

Using drama techniques to explore character

	PLTS 1
ECM 4, 5
WCD 7


	· Explain how the writer uses clothes to indicate the status of characters, and the way that they often treat others according to their outward appearance

· Explain how a character’s outward appearance and behaviour are not always an indication of the real person
	Group activity focusing on clothes and status.
Make notes on the following things in groups:
Describe the person’s clothes or any other aspects of their physical appearance.

Think of 3 adjectives that describe their general behaviour, e.g. happy, proud, quiet.

How do other people treat them?

What does the writer suggest about the person or people underneath the appearance? How does he do this?
	AF3: Inference and deduction

AF5: Use of language

Reading between the lines and making inferences
	PLTS 4
ECM 4, 5
WCD 1, 5
COL- History, Sociology

	· Discuss and explain the use of the fence as a symbol of division in the novel

· Explore the difference between the perspectives of the characters, the reader and the narrator of a story
	Activity based on the question: how do writers use symbols? 

In groups of four, to physically ‘place’ the reader, Bruno, Shmuel and the narrator at the moment where the boys meet. You may need to work with three students first to model how to do this. For example, Bruno and Shmuel could face each other, one standing and one sitting, and you could then place the reader in the scene, indicating his or her perspective at this point (such as standing behind Bruno looking over his shoulder). The narrator could be standing on a chair looking down at the action, or behind Shmuel, for example. Discuss the impact of the choices; the narrator standing on a higher level looking down could suggest that he or she is controlling events. Students should be able to do the placings quite quickly, and then spend longer discussing the impact of where they have decided to place each person.


	AF3: Inference and deduction

AF5: Use of language

Performance reading, freeze frame
S&L AF1, AF2, AF3, AF4

	PLTS 4,3
ECM 4, 5
WCD  7
COL- Drama

	· Explore the thoughts and feelings of characters at particular moments in the story by using a freeze-frame technique

· Make notes relevant to a specific reading focus based on an extract from the novel

· Develop their annotations into a PEE response to a specific reading question
	Exploring the theme through the forced removal of the Jews at Cracow; developing a PEE response; guided reading session comparing descriptions. PPT
Shmuel’s adjectives: horrible (train), many (people), awful (smell), no air
Bruno’s adjectives: comfortable (train), few (people), empty (seats), fresh (air).

Ask students to work with a partner to write down the feeling and atmosphere created by each of these descriptions. Support students with the following notes.

Awful smell: Sickening; dirty; the worst it could be; sweaty and frightened people.

Horrible train: Association of horrible with horror; nothing good or pleasant about it; it’s a painful memory which is still vivid for Shmuel.

No air: Suffocation; smell; panic; claustrophobia; physical discomfort.

Comfortable train: Safety; space; privilege; wealth; superiority.

Fresh air: Health; space; physical comfort; pleasant smells.

Empty seats: Space; comfort; waste; wealth.

Model for students how to write a comparative sentence about the extracts. Give them three connectives which they can use for contrast and comparison:

whereas, however, on the other hand

Ask students to write a comparative sentence of their own using the sentence stem:

Shmuel describes the train as ………… whereas Bruno describes the train as ………… This shows that …………
	AF3: Inference and deduction

AF5: Use of language

WAF; AF2, AF3, AF!
	PLTS 1
ECM 4, 5
WCD 1, 5,7
COL- History

	· Use reading backwards and asking questions to trace the writer’s development of a theme

· Read between the lines by asking questions about implied meanings

· Practise their inference skills by speculating about the unknown fate of a character
	Asking questions activity exploring Shmuel’s fear of Kotler. Use page 141 
Ask students to work in pairs to carry out an ‘asking questions’ activity based on the same extract. Organize the task as a kinaesthetic activity, in which students write their questions on sticky notes and fix them to the large outline of Shmuel provided. Write Who? What? When? Where? Why? on the board as a stimulus. As students work, support them with the following ideas:

•
Why is Shmuel more pale than usual when talking about Kotler?

•
What does Shmuel’s shiver suggest about Kotler’s treatment of him?

•
What has Kotler done to Shmuel to cause him to react in this way?
PPT


	AF3: Inference and deduction

AF4: Text structure

AF6: Reader response

Reading backwards

Asking questions

Reading between the lines and making inferences

Performance reading

Making predictions


	PLTS 4
ECM 4, 5
WCD 1, 5



	Emphasize also that we need to be careful to keep the thoughts in line with what characters do and say in the story. For example, Shmuel would never contemplate saying anything rude to Kotler, as he is too terrified of him. Indeed, if we use our inference skills from other evidence in the book (such as Shmuel’s bruises) we may conclude that Shmuel’s thoughts would run to hoping that he will not be beaten by Kotler again.


	AF3: Inference and deduction

Exploring through drama: sculpting characters and thought-tracking

Empathy
S&L AF1, AF2, AF3

	PLTS 4,3
ECM 4, 5
WCD 7
COL- Drama
	

	· 
	 Empathy writing: Mother’s letter to a friend in Berlin. Weaker students will need writing frame.


	
	PLTS 1
ECM 4, 5
WCD 7



