	Key Stage 3. English 
Year 8 Summer 1&2: Gothic

	Key Concepts

1.1 Competence
1.2 Creativity
1.3 Cultural understanding
1.4 Critical understanding
Key Processes

2.1 Speaking and listening

2.2 Reading
2.3 Writing
Range and content and Assessment opportunities

1. Speaking and listening – Class debate about the morality of Frankenstein’s experiment

2. Reading – Essay comparing and contrasting the reactions of Felix and Agathe to the monster

3. Writing – Writing of own gothic short story
	Expectations
At the end of this unit

Most pupils will: (L5)

S&L: AF3 Create and sustain different roles and scenarios, adapting techniques in a range of dramatic activities to explore texts, ideas and issues

Reading: AF4, AF6

Students will comment on structural choices, showing general awareness of writers’ craft. They will be able to clearly identify various features relating to organisation, including form, with some explanation.

Students will be able to clearly identify the main purpose of texts. They will be able to clearly identify writers’ viewpoint, with some explanation. Their comments will show general awareness of effect on the reader or audience with some explanation.

Writing: AF5, AF6

Students will use a variety of sentence lengths, structures and subjects to provide clarity and emphasis. They will use a variety of connectives to clarify the relationship between their ideas. They will use some features of sentence structure to build up detail or convey shades of meaning.

Students will use a range of punctuation accurately to demarcate sentences. Syntax and punctuation within their sentences will be generally accurate.

Some pupils will not have made so much progress and will: (L4)

S&L: AF3 Create and sustain different roles and scenarios, adapting techniques in a range of dramatic activities to explore texts, ideas and issues

Reading: AF4, AF6

Students will identify some structural choices with simple comment. They will be able to identify some basic features of organisation at text level.

Students will be able to identify the main purpose of texts. They will make simple comments which show some awareness of writers’ viewpoint. They will make simple comments on the overall effect of texts on the reader.
Writing: AF5, AF6

Students will use some variety in the length, structure or subject of their sentences. They will make some use of simple, subordinating connectives. There will be some variation in verb and tense forms.

Sentences will generally be demarcated accurately throughout their writing. They will be able to use speech and quotation marks. They will use commas in lists and to demarcate some clauses, though not always accurately. 
Some pupils will have progressed further and will: (L6)

S&L: AF3 Create and sustain different roles and scenarios, adapting techniques in a range of dramatic activities to explore texts, ideas and issues

Reading: AF4, AF6

Students will show some detailed exploration of how structural choices support the writer’s theme or purpose. They will comment on how a range of features relating to organisation at text level contribute to the effects achieved.

Students will precisely locate evidence for identifying the main purpose of a text at word or sentence level. They will be able to clearly identify writers’ viewpoint and develop an explanation of this through close reference to the text. They will clearly identify effect on the reader or audience, with some explicit explanation as to how that effect has been created.

Writing: AF5, AF6

Students will make controlled use of a variety of simple and complex sentences to achieve purpose and contribute to overall effect. They will make confident use of a range of sentence features to clarify or emphasise meaning. Syntax and a full range of punctuation will be consistently accurate in a variety of sentence structures.
	Cross Curricular Framework (CCF)

Aspects
i) PLTS and FS

1 Independent enquirers, 2 creative thinkers, 

3 reflective learners, 4 team workers, 5 self managers, 6 effective participators

ii) PD, ECM and SEAL

1 Safety, 2 Healthy, 3 Economic well being, 4 Enjoy and 5 Participate

Dimensions

1 Identity and cultural diversity 2 Community participation 3 Healthy Lifestyles 4 Enterprise 5 Global dimension 6 Technology and media 7Creativity and critical thinking



	
	
	Curriculum Opportunities and links (COL) (including themes of Discovery and Play, Connections and Perspectives)


	
	
	Resources
A series of hardcopy and electronic resources are available including:

Ideas/sheets for drama activities

Relevant links to websites

Worksheets

Plot summaries and sorting exercises

Copies of the play



	Key Stage 3. English. Gothic Unit
Year 8 Unit Summer 1

	Enquiry questions, concepts and processes

Pupils should learn:
	Learning activities
	Learning outcomes

Pupils:
	CCF and COL (including themes)

	Students will consider an exemplar of gothic writing.
All students will write some concluding sentences.
Most students will write a concluding paragraph which makes some use of gothic phraseology.

Some students will write a concluding paragraph that manifests a good understanding of generic conventions at word and sentence level.

	Using the key words provided, students need to write their own ending to the story.

Feedback
	Read and discuss the actual ending to the story.
	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama

	Students will analyse writerly techniques for creating mystery and suspense.
All students will have picked out key words used to do this.
Most students will have selected evidence from the text more independently.
Some students will have written a short paragraph summarising these techniques.

	Groups or pairs - continue to annotate the text, looking for how Wells creates:

· Atmosphere

· Suspense

Extension: students to write one PEE paragraph about how Wells creates atmosphere and suspense in his introduction.
	Take feedback from the groups or pairs
	PLTS 4, 5
ECM 4, 5
WCD 1, 7
COL Drama

	Students will work on annotating texts and selecting evidence.

All students will have completed some annotation and highlighting of the text.

Most students will have worked more independently at this task.
Some students will have selected evidence and be able to justify their choice to their peers.

	Students to continue reading through sections 2 and 3 (one group guided).

Students should be annotating/highlighting, looking for

· Light and darkness imagery

· typical Gothic ingredients

· ways in which reality is distorted

	Groups to select one quotation from the story so far that they feel is particularly important and explain why to the class.
	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama and media

	Students will work on identifying sentence types and explaining their effect.
All students will have learned (again) the basic sentence types.
Most students will have completed a short paragraph using minor and short sentences to convey tension.
Some students will have used more sophisticated punctuation in their writing to also develop tension.

	Discuss what students have noticed about the sentence construction. Also consider how this fits with the mood of the narrator and ask how else these sentences could be constructed to convey the same feeling e.g. minor sentences; questioning and exclamations.

Writing task:
Students to write a paragraph as if they were in a frightening place, using sentence structure to convey tension.

	Peer Assessment:
Ask students to provide their partner with two stars and a wish (ask students to refer back to the their writing target on their progress sheet).
	PLTS 3, 6
ECM 4, 5
WCD 1, 7
COL Drama

	Students will work on connecting beginnings and endings of stories.
All students will have considered the relationship between the opening and closing moments of a piece of writing.
Most students will have considered a range of possible endings.
Some students will be able to clearly explain their choice of ending and argue cogently for its plausibility. 


	In pairs, students to come up with between one and three possible endings - and feed back to another pair. 
Independently – Students to begin to write their own ending to the story.

	Take class feedback - 3 different ending ideas.


	PLTS 2, 3
ECM 4
WCD 6
COL Drama 

	Students will have practiced writing analytically about text
All students will have written at least one paragraph using PEE structures.
Most students will have written a number of sequential paragraphs more independently.

Some students will be able to complete a short formal essay on the set topic.

	Students to either:

Write a PEE paragraph for each moment of tension they have identified.
Using the PEE structure, write a mini essay answering the question: ‘How does Wells build up suspense and tension in ‘The Red Room’.
Encourage students to write about the theme/ recurring imagery in the story:

· The use of light and darkness

· The distortion of reality.
	Self-Assessment of first PEE paragraph.

Set target: two stars and a wish.
	PLTS 1, 5
ECM 4
WCD 7
COL Drama

	Students will have worked on using the PEE format for a different Gothic genre
All students will have completed three rows of the analysis grid.
Most students will have completed at additional rows independently.

Some students will have selected completed the analysis grid and formulated questions for F. 

	Students should copy the grid into their books.

Students to pick three sections from the Prologue where they think a strange atmosphere is created. They should then illustrate each of these along the first line of the grid. 

Students to complete the rest of the grid by adding in evidence from the text, (QUOTATION) and a developed 
explanation about the effect / why they chose that moment/ event.

Extension: What 6 questions would you ask Mr Frankenstein?
	Students to read explain one of their choices to another pupil.
	PLTS 2, 4, 6
ECM 4, 5
WCD 1, 7
COL Drama

	Students will have discussed moral/ethical issues raised by ‘Frankenstein’.
All students will have talked about the issues in pairs.  All students will have an S&L grade.
Most students will then have contributed to the class discussion.  Most students will be able to pick an S&L grade independently.
Some students will have taken a more leading role in the discussion.  Some students will be able to select their S&L level accurately and set progression targets.

	Speaking and Listening task Assessment:

Class debate (see grid on powerpoint).

Or hot seating of Clerval


	Students to look at speaking / listening APP grid. Each student should level their performance and add it to their progress sheet at the back of their exercise book.
	PLTS 2, 4, 6
ECM 4 5
WCD 2, 7
COL Well-being

	Students will have completed a creative monster-making activity
All students will have created a monstrosity.
Most students will understand the reasons for their creative choices.
Some students will be able to explain these cogently to the class and also develop their ideas when questioned.

	Students to put their monster together using the body parts collected for HW.

This must be stuck into their exercise book and labelled.
	2-3 students to show their monsters to the rest of the class. Encourage students to explain why they made the choices that they did.
	PLTS 2, 4
ECM 4, 5
WCD 7
COL Art 

	Students will have considered how description can be used to manipulate the emotions of an audience.
All students will have an understanding of writerly technique in the set extract.
Most students will have written analytic paragraphs using sentence starters.
Some students will have written analysis more independently which also  manifests more robust and general inference.
	Students to then write 3 PEE paragraphs exploring how the playwright builds suspense in this extract.

Teacher to write some PEE structure sentence starters on the board.
	Peer assessment:

Students to swap work and to set 1 PEE improvement target.
	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama 

	Students will have considered how description can be used to evoke conflicting emotions in an audience.
All students will have discussed key extracts.
Most students will have completed a PEE grid independently.  

Some students will have justified their evidential choices more cogently and at greater length


	Explain to students that the play you are reading is based on a novel by Mary Shelley.

Read through the extract from Chapter 5 of ‘Frankenstein’ (on ppt). 

Students need to copy the PEE grid into their books and then complete it (independently).
	Ask students to consider the contrast between horror and beauty, and how it helps to make the paragraph effective.

Students need to pick out two phrases which show this contrast.  
	PLTS 1, 3 
ECM 4, 5
WCD 7
COL Well-being

	Students will learn about dramatic irony and sympathy and practice pulling out short/pithy evidence from texts.

All students will have read act 2 and discussed their understanding of  Felix, Agathe and the Monster.
Most students will have independently selected a couple of quotations for each character and their reactions
Some students will be able to independently articulate the links between evidence collected and the  lesson starter.

	Preparing for a mini comparative / contrastive essay on Felix and Agathe.

Students need to select / retrieve quotations for each character.

This needs to be words / phrases to describe each character & words / phrases to show each character’s reaction to the monster.

These should be noted down in their exercise book.
	Via teacher questioning, link reading / points back to starter on dramatic irony and sympathy.


	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama

	Students will rehearse the use of certain connectives in essay-writing.
All students will have written at least one comparative/contrastive sentence to start their essay.

Most students will have set targets independently and completed a first paragraph.
Some students will have completed a sound first paragraph and moved on to their second.

	Students to set themselves reading / writing targets based on the following AFs: 

Reading – AF2 and 3

Writing – AF3, 4, 6 and 7.

Talk through essay plan / discuss each paragraph.

Reading Assessment:

Students to begin writing their essay (see plan).


	Peer assessment of their introduction.
	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama

	Students will complete a comparative essay and learn about self-assessment.
All students will have completed a short piece of comparative writing and checked their first paragraph.
Most students will have made demonstrable progress made this lesson towards their writing targets.
Some students will be able to explain the progress that they have made.

	Students to complete their essay comparing / contrasting Felix and Agathe.
	Self-Assessment – students to go back over their first paragraph (not the introduction) & insert punctuation, capital letters and correct spellings.
	PLTS 1, 2
ECM 4, 5
WCD 7
COL Drama

	Students will have completed a creative letter-writing task.
All students will have completed a first draft of this letter.
Most students will have completed an assessment of another’s work.
Some students will have completed the writing task with flair and independence and have a clear sense of how another’s work could progress.
	Task:

Write a letter, from the monster’s point of view, to a problem page editor, explaining “your” situation. Your letter should:

· Refer to specific events mentioned by the monster in Act 3.

· Try to capture a sense of the monster’s character and personality.

PPT with task instructions / sentence starter
	Ask students to Peer assess each other’s work. Students should focus on Writing AFs1 and 2.
	PLTS 1, 2, 4
ECM 4, 5
WCD 1, 7
COL Drama

	Students will have an empathic understanding of a character in the text.
All students will be able to describe the monster’s feelings.
Most students will have completed both creative response tasks.
Some students will be able to effectively and convincingly portray the role of the monster if called upon to do so.
	Activity 1

Worksheet – For each section, students need to decide on 2 words to describe how the monster feels.

Activity 2

Rewrite the scene of the monster’s return as if you were him. (see worksheet – scroll down to differentiated worksheet)


	5 min Hot seating of the monster.
	PLTS 2, 3
ECM 4, 5
WCD 7
COL Drama and well-being

	Students will have planned an evaluative essay on a character in a play.
All students will have begun writing their essay.
Most students will have completed the opening paragraph.
Some students will have completed the first paragraph satisfactorily and moved on to the rest of the essay.
	Students to begin writing their assessment piece. 

Various differentiated worksheets available.
	Peer assessment of opening paragraph.
	PLTS 1, 2, 6
ECM 4, 5
WCD 1, 7
COL Drama

	Students will have completed their evaluative piece for assessment.
All students will have finished all bar the conclusion of their essay.
Most students will have completed the entire piece.
Some students will have completed the assessment piece and marked that of another.
	Extension: students who have completed a decent their assessment piece will mark/level that of another student who has also completed the essay.
	
	

	Students will have an explicit understanding that the Gothic is a genre.
All students will have seen an example of another Gothic text.
Most students will be able to apply their understanding of the genre to identify other texts as Gothic.

Some students will be able to explicitly formulate the key motifs of the Gothic genre based on their exposure to such texts during this module of work.
	
	
	PLTS

ECM

WCD

COL


