	Key Stage 4 English.  Unit 3b: Producing Creative Texts (Creative Writing) – Prompts and re-creations
Year 10 Core Unit 5 (Summer 1)

	Subject Assessment Focus

· AO3i Communicating clearly/ using forms

· AO3ii Organising information and ideas

· A03iii Using sentence structures/writing accurately

About the unit  / where the unit fits in

Candidates will submit two pieces of writing prepared under controlled conditions chosen from two of the

topics in this unit. This part of Unit 3 will be assessed by means of

Controlled Assessment. Tasks will predominantly expect candidates to write in a variety of non-fiction genres. The tasks are designed to develop candidate skills in writing for

particular audiences and purposes. Candidates must produce two pieces of work totalling about 1200 words in a period of up to four hours. 
Tasks will be set by AQA. Each year they will provide a bank of six tasks: two for each of the

topics covered in this unit:

· Moving Images (watching moving image and developing writing from it)
· Prompts and re-creations (using a text or prompt to develop writing)
· Me. Myself. I. (writing from personal experience)
Candidates will complete two of these tasks. Each task should be taken from a different topic.

	Expectations

At the end of this unit

Most pupils will: have clearly matched style and form to purpose and audience, with conventions of the genre being used in their writing. They will have presented subject matter/ideas in a sustained way, providing depth and detail where appropriate.  Most students will have used vocabulary and stylistic devices to achieve effects.  They will have used clear and distinctive organisational devices to effectively structure their writing, making clear links between sentences and some discourse markers to create fluency.  Some students will incorporate a clear variety and range of sentence structures in their writing: simple, compound and complex.  They will write accurately, using a greater range of punctuation and more complex vocabulary for effect.
Some pupils will not have made so much progress and will: have shaped their writing displaying an assured awareness of purpose and audience throughout.  They will demonstrate a confident and skilful use of form, with assured absorption of generic elements. They will have presented subject matter/ideas in an appropriately sustained way, making appropriate judgements about the impact of depth/detail on readers’ engagement.  Their writing will show evidence of an assured and confident control of whole text shaping, with students using structural/organisational devices to clarify and support purpose, and to navigate readers through the writing.  These students will have used a wider range of discourse markers and cohesive ties to heighten the fluency of their written work.  They will have selected vocabulary to create deliberate effects, spelling most words accurately and using a full range of punctuation marks assuredly and accurately.
Some pupils will have progressed further and will: produce sophisticated pieces in which they demonstrate a real flair for writing creatively, exploiting form for purpose and audience, with an impressive sense of immersion in the chosen genre.   These students will have presented subject matter/ideas in completely measured and effectively judged depth/detail with artful and self-conscious use of language. Their use of paragraphs/other structural and organisational devices will complement and fully support the purpose and thrust of their pieces of writing, with cohesive features embedded throughout.  Some students will have used sophisticated sentence structures which are varied and used to impressive effect; they will have used a range of punctuation highly purposefully and effectively to heighten the impact of their writing.  They will have confidently used a range of complex and sophisticated vocabulary with accurate spelling of specialist or less commonplace vocabulary and an impressive control over even highly irregular spellings.
Language for learning


	Cross Curricular Framework (CCF)

A Cross Curricular Aspects

i) PLTS

1 Independent enquirers, 2 Creative thinkers, 

3 Reflective learners, 4 Team workers, 5 Self Managers,

6 Effective participators.

ii) ECM

1 Safety, 2 Healthy, 3 Economic well being, 4 Enjoy and  

5 Participate.

iii) KS Level 1, 2 and 3

1 Communication, 2 ICT, 3 Improving learning and performance, 4 Problem solving, 5 Working with others.

iv) WRL

1 Develop skills 2 Extend experience and understanding, 

3 Learn how business works, 4 Awareness of employment opps, 

5 Consider career intensions, 6 Undertake tasks and activities, 7 Learn from employment sectors, 8 Develop experiences,  9 Engage with ideas and challenges.
v) 21st Century Literacy

1 A, 2 B, 3 C 4 D, 5 E, 6 F.

B Wider Curriculum Dimensions

1 Identity and cultural diversity, 2 Community participation,  

3 Healthy Lifestyles, 4 Enterprise, 5 Global dimension,  

6 Technology and Media, 7 Creativity and critical thinking.

C COL – Drama, History, Art
D Prior learning

It is helpful if pupils have:

Developed their understanding of creative writing techniques and skills, as well as selecting appropriate devices to suit form and purpose
Developed their skills in using a range of sentence structures, punctuation and vocabulary
Developed their ability to structure writing in an appropriate way, using cohesive devices and paragraphing to improve whole text coherence.
E Resources




	Key Stage 4 Suject. Unit 1 Title : .

Year 10 Core Unit 1.?

	Lesson titles and Learning objectives

Pupils should learn:
	Teaching activities
	Learning outcomes

Pupils:
	CCF and COL

	· Lesson 1
To consider structural and organisational devices used to create effective short stories 
To identify types of narrative perspective and to adapt writing to present subject matter/ideas in a way appropriate to particular narrative perspectives
AO4i and ii
	Starter

· In pairs, students need to sort the short story cards into five categories and give them each a title (e.g. character, plot, theme, method, setting, etc). Feedback and provide main areas of the short story.
Development Activities
· In pairs, students need to select the 6 most important features of a short story and assemble them into a pyramid shape to prioritise; feedback to justify choices; establish some degree of class consensus.

· Students need to match up narrative perspectives on ppt.
· Watch video clips of American Beauty Desperate Housewives and Sex and the City (x2) to cement understanding of narrative perspectives.

· Independent task: Choose one perspective and continue the story.

Plenary

· Students need to peer assess their partner’s writing based on the criteria on the ppt or criteria more suitable for your class.

	· Developed a knowledge and understanding of the effects of different types of narrator.
· Development of concept of how writers use narrative perspectives to tell the story.

· Development of process of identifying and exploring features of short stories and exploring narrative perspectives.

	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1 and 5
WRL     2, 6 and 9
21CL     
WCD     2 and 7
COL:   Drama    
Homework: Complete your story. 

	· Lesson 2
To shape writing using appropriate methods matched to form and purpose 
To communicate clearly and imaginatively, using and adapting forms and selecting vocabulary appropriate to task and purpose in ways that engage the reader.

AO4i,ii and iii
	Starter

· Brainstorm stereotypes of young people and/or annotate image of ‘hoodie’. Discuss the accuracy of these stereotypes and bring in the idea of clichéd character types and the need to build more complex characters.
Development Activities

Narrative Voice: The Easiest Thing in the World and Education for Leisure.
· Read ‘Education for Leisure’ (in old Anthologies or display on ppt. You could also show students the video clip of CAD reading her poem. Students annotate quotations on ppt (or select their own quotations to annotate for top sets) and try to build up a more detailed character profile, creating a more complex narrator.

· Read and discuss ‘The Easiest Thing in the World’ and draw attention to the methods the writer uses to build tension.

·  Independent task: Students to write 1-2 paragraphs to precede either the poem or short story, taking care to mimic the narrative voice as much as possible while also attempting to develop the character into a more complex figure.
Plenary

· Peer / self-assessment using criteria on the ppt.

	· Knowledge and understanding of stereotypes / clichéd characters.
· Development of concept of stereotypes/ clichés and how these affect characterisation
· Development of process of creating characters using a range of methods, particularly focusing on exploring the impact of narrative voice
	PLTS   1, 2 and 5
ECM     5 and 6

KS        1 and 3
WRL     1 and 3
21CL     
WCD     1, 6 and 7
COL

Homework:

	· Lesson 3
To communicate clearly and imaginatively, using and adapting form to task and purpose in ways that engage the reader.

To organise information and ideas into structured and sequenced sentences and paragraph.

AO4i, ii and iii
	Starter

· Discuss the first time children felt an injustice, or felt like their parents ruined something for them. This is so students can fully engage with the theme of the poem ‘Brendon Gallacher’.
Development Activities - Childhood disappointment
· Watch a clip from Drop Dead Fred about a woman who still has a mischievous imaginary friend. http://www.youtube.com/watch?v=RWY-36sOTeg 

· Read the poem, making clear to students that Brendon was an imaginary friend. 

http://www.poetryarchive.org/childrensarchive/singlePoem.do?poemId=5683
· Continue the discussion about the emotions and themes in the poem and encourage students to come up with ideas for a re-creative piece of writing based on the poem.
· Independent task: Students need to write some part of a re-creative piece. 
Plenary

· Students to peer assess each other’s writing, evaluating how successfully they have captured the themes and ideas of the poem.


	· Knowledge and understanding of key theme/emotions  in ‘Brendon Gallacher’ and ‘Drop Dead Fred’
· Development of concept of injustice and escapism through use of our imagination
· Development of process of writing creatively, incorporating key themes and ideas linked to the texts studied.
	PLTS   1, 2, 3 and 6
ECM     4 and 5
KS        1
WRL     1, 2, 6 and 9
21CL     
WCD     1, 6 and 7

COL

Homework:

 Write a short story (no longer than a page) from the perspective of a parent explaining their actions, either in ‘killing’ Brendon Gallacher or in ruining something else for their child. Make students aware that they cannot use this piece of writing for their CA, though they may still base their work on this poem.



	· Lesson 4
To explore types of punctuation use and to use a range of punctuation for effect
To select and use writing techniques appropriate to genre and form, crafting language for effect

AO4i, ii and iii


	Starter

· Complete sentence activities, suitable for your class, focussing on technical accuracy. 
Development Activities - City and Environment, London
· In pairs, students need to mind-map London and its associations, using images as stimuli if necessary.

· Read Blake’s ‘London’ and draw out the ideas that are presented about London. 

· Do the same thing with songs about London, e.g. London Calling, Waterloo Sunset, Down in the Tube Station at Midnight.

· Make students aware that a piece of writing based on this poem would not necessarily need to be about London, but any place.

· Independent task: To experiment with different forms of writing: narrative; news report; diary entry; letter; inner monologue. Students to produce their own piece of writing.

Plenary

· Students to share their writing with each other and the class, picking out the most successful parts.

	· Knowledge and understanding of significance of place in written texts through analysis of ‘London’ and other texts depicting London
· Development of concept of setting/place
· Development of process of writing creatively about place, creating a vivid depiction of a chosen place through the use of a range of appropriate techniques

	PLTS   1, 2, 3, 4 and 6

ECM     5 and 6

KS        1, 3 and 5
WRL     1, 2, 6, 8 and 9
21CL     
WCD     1, 2 and 7
COL

Homework:

	· Lesson 5
To explore phrase and sentence

constructions crafting sentences for effect
To present subject matter/ideas in an appropriately sustained way making judgements about the impact of depth/detail on readers’ 

engagement

AO4i, ii and iii
	Starter

· Complete another sentence accuracy starter suitable for your class. This could involve punctuating complex sentences or adapting a simple piece of writing.
Development Activities - City and Environment, A Vision

· You may feel this poem is not suitable for your class to base their creative piece on - you may wish to skip this lesson and use it for general writing skills or other activities suitable for your class.

· These two websites contain images produced in Germany around 1900 and France around 1910, predicting what life in 2000 would be like:

http://tinyurl.com/6l4tsg6 

http://tinyurl.com/3h6buya 

This contains articles from 1950 about futuristic living:

http://tinyurl.com/lwdsy 

· Students compile a list of things they would like to see in the world of the future. After this, they should come up with a list of human qualities and lifestyle features they would like to see - not material things. 

· Read Armitage’s A Vision and discuss the ideas that come out of it. Come up with ways this could be recreated for a CA piece. 
· Look at the image on the worksheet, which is an architect’s vision for Battersea Power Station redevelopment and is of the same type Armitage mentions in his poem.
· Write the opening two paragraphs of a creative piece based on A Vision. 
Plenary

· Students check each other’s work and have to explain how they have stayed close to the original themes and ideas in the poem.

	· Knowledge and understanding of how meaning is conveyed through a range of texts, including how writers/artists use methods to convey their messages
· Development of concept of Utopian/Dystopian futuristic society through analysis of texts
· Development of process of making connections between texts and task and identifying key ideas through discussion/notes

	PLTS   1, 2, 3 and 6
ECM     4 and 5
KS        1, 2 and 3
WRL     1, 2, 8 and 9
21CL     
WCD     1, 6 and 7

COL:   History, Art
Homework: To complete the next 2-3 paragraphs of your creative piece.

	· Lesson 6
To communicate clearly and imaginatively, adapting writing to suit form and purpose

To use a range of sentence structures for clarity, purpose and effect, with accurate punctuation and spelling.
AO4i, ii and iii
	Starter

· Punctuation starter suitable for your class, ranging from commas and apostrophes to colons and semi-colons.
Development Activities  - Conflict, The Right Word
· Display images on PPT7 or print out and ask students to give them one collective name e.g. soldiers/terrorists/fighters. Then provide students with the following labels and ask them to assign one to each picture: terrorist; freedom fighter; hostile militant; guerrilla warrior; martyr; boy. Ensure students are aware of the complexities of ‘terrorism’ - explain a little about Guy Fawkes and the resistance movement in occupied France.

· Discuss the way a narrative perspective would change depending on what label a person is given, or gives themselves. Students should experiment writing from some of these different perspectives i.e. as ‘terrorist’ or as ‘martyr’.

· Do make students aware that a piece of writing based on this poem would not need to be from the perspective of a terrorist, or even to do with terrorism: it could be linked to the theme of identity, for example. 
Plenary

· Students check each other’s work for technical accuracy and variety. In pairs, students justify to each other how they have explored similar ideas.

	· Knowledge and understanding of narrative perspectives and attitudes towards terrorism/conflict
· Development of concept of conflict/terrorism and perspective and how these affect an individual’s sense of identity
· Development of process of distinguishing between labels/terms used in relation to conflict and recognising how to adapt writing to suit purpose (i.e: providing different perspectives of conflict through choices regarding narrative voice and methods used).

	PLTS   1, 2, 3, 4 and 6

ECM     4 and 5
KS        1, 3 and 5
WRL     1, 2, 6, 8 and 9
21CL     
WCD     1 and 7

COL:  History
Homework:

	· Lesson 7
To identify key details in texts and to use these to make judgements about details/descriptions necessary for their own creative writing piece

To organise information and ideas into structured and sequenced sentences, paragraphs and whole texts, using a variety of linguistic and structural features to support cohesion and overall coherence.
AO4i, ii and iii
	Starter

· The way you use this lesson is up to you - use the given resources if your students need this kind of lesson structure; alternatively, allow students freedom to write and self/peer assess a practice piece based on one of the poems. By the end of the lesson, students need to have planned their creative piece.
Development Activities: Writing and self/peer-assessing practice piece and planning actual piece
· Brainstorm ideas about character, setting, story and other short story features from image of soldier on wedding day PPT8; annotate image in exercise books
· Make notes on the real story behind the image remember to insert flash file into slide 3 of the PPT presentation; in pairs discuss the account and how this could be turned into a short story.
· Talk through plan on slide 4 of PPT8 and discuss other possible methods – stress the importance of brevity and other features of a good short story covered in lesson one.

· Model first paragraph of the story on slide 5, drawing attention to narrative style and features of successful writing.

· Students try and follow on the next paragraph of the story in the same style as the first paragraph – display the plan on the board.

· Students should plan their short story in their exercise books this lesson, ready to transfer to planning sheet in the first half of next lesson.

Plenary

· students read each other’s plans and discuss them, hopefully resulting in more detailed thinking. 

	· Knowledge and understanding of how to plan and construct a successful short story through exploration of key features and modelling
· Development of concept of successful story telling
· Development of process of structuring writing to suit purpose and planning outline for a short story using methods appropriate to genre and form.

	PLTS   1, 2, 3, 5 and 6

ECM     4 and 5
KS        1 and 3
WRL     1, 2 and 9
21CL     
WCD     7
COL

Homework:
To finish planning your creative piece.

	· ?

AF? AF? AF?
	Starter

Fill in planning sheets

Development Activities

Plenary


	· Knowledge and understanding of 

· Development of concept of

· Development of process of


	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework


