	Key Stage 4 English Language.  Unit 3b: Producing Creative Texts (Creative Writing) - Commissions
Year 10 Core Unit 2 (Autumn 2)

	Subject Assessment Focus

· AO4i Communicating clearly/ using forms

· AO4i Organising information and ideas

· A04iii Using sentence structures/writing accurately

About the unit  / where the unit fits in

Candidates will submit two pieces of writing prepared under controlled conditions chosen from two of the

topics in this unit. This part of Unit 3 will be assessed by means of

Controlled Assessment. Tasks will predominantly expect candidates to write in a variety of non-fiction genres. The tasks are designed to develop candidate skills in writing for

particular audiences and purposes. Candidates must produce two pieces of work totalling about 1200 words in a period of up to four hours. 
Tasks will be set by AQA. Each year they will provide a bank of six tasks: two for each of the

topics covered in this unit:

· Moving Images (writing for or about moving images)

· Commissions (responding to a given brief)

· Re-creations (taking a text and turning it into another).

Candidates will complete two of these tasks. Each task should be taken from a different topic.


	Expectations

At the end of this unit

Most pupils will: have clearly matched style and form to purpose and audience, with conventions of the genre being used in their writing. They will have presented subject matter/ideas in a sustained way, providing depth and detail where appropriate.  Most students will have used vocabulary and stylistic devices to achieve effects.  They will have used clear and distinctive organisational devices to effectively structure their writing, making clear links between sentences and some discourse markers to create fluency.  Some students will incorporate a clear variety and range of sentence structures in their writing: simple, compound and complex.  They will write accurately, using a greater range of punctuation and more complex vocabulary for effect.

Some pupils will not have made so much progress and will: have shaped their writing displaying an assured awareness of purpose and audience throughout.  They will demonstrate a confident and skilful use of form, with assured absorption of generic elements. They will have presented subject matter/ideas in an appropriately sustained way, making appropriate judgements about the impact of depth/detail on readers’ engagement.  Their writing will show evidence of an assured and confident control of whole text shaping, with students using structural/organisational devices to clarify and support purpose, and to navigate readers through the writing.  These students will have used a wider range of discourse markers and cohesive ties to heighten the fluency of their written work.  They will have selected vocabulary to create deliberate effects, spelling most words accurately and using a full range of punctuation marks assuredly and accurately.

Some pupils will have progressed further and will: produce sophisticated pieces in which they demonstrate a real flair for writing creatively, exploiting form for purpose and audience, with an impressive sense of immersion in the chosen genre.   These students will have presented subject matter/ideas in completely measured and effectively judged depth/detail with artful and self-conscious use of language. Their use of paragraphs/other structural and organisational devices will complement and fully support the purpose and thrust of their pieces of writing, with cohesive features embedded throughout.  Some students will have used sophisticated sentence structures which are varied and used to impressive effect; they will have used a range of punctuation highly purposefully and effectively to heighten the impact of their writing.  They will have confidently used a range of complex and sophisticated vocabulary with accurate spelling of specialist or less commonplace vocabulary and an impressive control over even highly irregular spellings.

Language for learning


	Cross Curricular Framework (CCF)

A Cross Curricular Aspects

i) PLTS

1 Independent enquirers, 2 Creative thinkers, 

3 Reflective learners, 4 Team workers, 5 Self Managers,

6 Effective participators.

ii) ECM

1 Safety, 2 Healthy, 3 Economic well being, 4 Enjoy and  

5 Participate.

iii) KS Level 1, 2 and 3

1 Communication, 2 ICT, 3 Improving learning and performance, 4 Problem solving, 5 Working with others.

iv) WRL

1 Develop skills 2 Extend experience and understanding, 

3 Learn how business works, 4 Awareness of employment opps, 

5 Consider career intensions, 6 Undertake tasks and activities, 7 Learn from employment sectors, 8 Develop experiences,  9 Engage with ideas and challenges.
v) 21st Century Literacy

1 A, 2 B, 3 C 4 D, 5 E, 6 F.

B Wider Curriculum Dimensions

1 Identity and cultural diversity, 2 Community participation,  

3 Healthy Lifestyles, 4 Enterprise, 5 Global dimension,  

6 Technology and Media, 7 Creativity and critical thinking.

C COL – Drama, History, Art

D Prior learning

It is helpful if pupils have:

Developed their understanding of creative writing techniques and skills, as well as selecting appropriate devices to suit form and purpose

Developed their skills in using a range of sentence structures, punctuation and vocabulary

Developed their ability to structure writing in an appropriate way, using cohesive devices and paragraphing to improve whole text coherence.

E Resources




	Key Stage 4 Suject. Unit 1 Title : .

Year 10 Core Unit 1.?

	Lesson titles and Learning objectives

Pupils should learn:
	Teaching activities
	Learning outcomes

Pupils:
	CCF and COL

	· Write to communicate clearly, effectively and imaginatively, using and adapting forms and selecting vocabulary appropriate to task and purposes in ways that engage the reader.  

· Organise information and ideas into structured and sequenced sentences, paragraphs and whole texts, using a variety of linguistic and structural features to support cohesion and coherence. 

· Use a range of sentence structures for clarity, purpose and effect, with accurate punctuation and spelling.


	Lesson 1    

Starter 

· In pairs, students need to mind map initial thoughts about their AO4 phrase card. 

Development Activities

· Discussion about AO4. Pairs to feedback ideas – teacher to distribute a full copy of the Assessment objectives for this unit.

· Explain briefly that the controlled assessment will be a newspaper article on something they don’t like about the 21st Century

· Distribute envelopes with cards containing aspects of modern life that annoys them. In pairs, work through the cards, discussing whether they share those irritations. Independently, create a list of aspects of modern life that annoy you. Quickly create a class list briefly discussing reasons. 

· Teacher to model a spider diagram of one aspect of modern life that annoys them, providing reasons (exemplar on ppt but students may enjoy hearing their teacher talking briefly about something that annoys them).  

· Students to create their own 1 minute rant.

Plenary

· Pair Ranting  - students to listen to each other’s 1 min rant.

	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of communicating clearly.
· Development of process of organising information and ideas.


	PLTS   1, 2, 4 and 6

ECM     5 
KS        1 and 5
WRL     1, 6 and 9
21CL     
WCD     7

COL

Homework

To continue with your 1 minute rant. Complete two more paragraphs.

	All students will have been able to identify the main points of a short speech.

Most students will have been able to identify linguistic features of a short speech.

Write to communicate clearly, effectively and imaginatively, using and adapting forms and selecting vocabulary appropriate to task.
	Lesson 2

Starter

· Teacher collects in 1 minute rants from last lesson and re-distributes them to the other students – the class need to see if they can guess to whom they belong.
Development Activities

· Teacher shows students a clip from ‘Grumpy Young Men’ in which Alex Collier rants about the downside of having a girlfriend (end on 1:24:00) - http://www.youtube.com/watch?v=C04RnuSUmgg)

· Students see clip twice and try to identify:

- The key things that he is ranting about;

        - The way he uses language to rant.
· Discussion about language features. Teacher to model an opening to a 1 min rant using the language features discussed.
· Students then write a paragraph in the style of Alex Collier’s rant about something that annoys them in modern life.
Plenary

· How effectively does it reflect the style of Alex Collier’s rant?

	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of communicating clearly.
· Development of process of organising information and ideas.


	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        1 and 5
WRL     1, 6 and 9
21CL     
WCD     7
COL

Homework

To complete the research plan (worksheet)

	· AO4

· All students will have read and discussed an exemplar piece of writing.

· Most students will have been able to identify audience, purpose and key linguistic devices.

· Some will have progressed further and will have been able to discuss the key differences between informal and formal language.
	Lesson 3

Starter

· Activity on the difference between formal and informal language. See resources.
Development Activities

· Students read sample response a): ‘Don’t get me started on - Simon Cowell’ or b) ‘I’m calling time on silly watches’.
· For the Cowell piece, students need to try and identify: the audience and purpose, key points that the writer makes and key linguistic features, followed by the worksheet. For the Clarkson piece, students need to complete the activities on the worksheet. 
· Show the exemplar short paragraph that uses informal language followed by the same paragraph re-written using formal language. Ask students to identify the language used to make it formal. Discuss which one more effectively convinces the reader of their point of view.   

Plenary

· Students need to decide on which linguistic features they will use to write their text,
	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of using and adapting forms and selecting vocabulary appropriate to task and purposes in ways that engage the reader
· Development of process of redrafting.

	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework

	· All students will identify several persuasive texts being used in a text

· Most student will be able to explain the effect of several persuasive devices

· Some will be able to make links between devices and the various effects they can have individually and in combination with each other
	Lesson 4

Starter

· “Who can hate the mobile phone?” Students can discuss in pairs, by table or through teacher led discussion. 
Development Activities

·  Students to create a list, brainstorm or mind map of the rhetorical/persuasive devices they can remember from previous study. Introduce element of competition – most suggestions obtain prize.
· Ensure “Why I Hate Mobile Phones…” article is distributed. Teacher can either read aloud to emphasise key sections that employ devices or students can work in groups to identify the devices used. 

· Teacher to model effect of one device a student has found in extract. Students to then do the same for at least 2/3 more devices in the text.

· Paired discussion.

Plenary

· Has the article changed student opinion about mobiles? 

	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of using persuasive devices.
· Development of process of working collaboratively in groups.

	PLTS   1, 2, 3, 4 and 6

ECM     5 and 6

KS        1, 2 and 5
WRL     1, 6 and 9
21CL     
WCD     7
COL

Homework

To continue with your research plan.



	· All students will have written one paragraph of a rant employing at least one rhetorical device
· Most students will begin to vary sentence structures for effect as well as using a wider range of devices
· Some students will do all of the above and begin to employ humour, sarcasm or irony

	Lesson 6  

 Starter 

· Students to present in 10 seconds their most hated object and why – time and rank students in the style of Top Gear quickest laps.
Development Activities 

· Teacher to model an example pet hate. Identify the thought processes and devices that helped create this paragraph.

· Students to attempt own paragraph.

· Peer marking of paragraphs using coloured pens.

· Students to re-examine Why I Hate Mobile Phones article and examine the structure of the text. How does it open and why does each paragraph follow the next?

Plenary

· Feedback and discussion.


	· Knowledge and understanding of rhetorical devices.
· Development of concept of using and adapting forms and selecting vocabulary appropriate to task and purposes in ways that engage the reader
· Development of process of structuring a written response with a specific purpose in mind.

	PLTS   1, 2, 3, 4 and 6

ECM     4 and 5
KS        1 and 5
WRL     1, 6, 8 and 9
21CL     
WCD     2 and 7
COL

Homework

1. Identify a ‘pet hate’

2. Create a short paragraph explaining why you hate it

3. Identify the persuasive devices you used in that paragraph



	· All will identify target audience for their rant.

· Most will choose language appropriate for their target audience and purpose.

· Some will adapt language for audience and purpose.
	Lesson 7

Starter

· Teacher discusses assessment criteria with the class. 

· Students then re-word the criteria to test their understanding of it.

· Teacher then picks specific bands and asks students to write one quality of the band on the whiteboard / mini-whiteboards to assess whole-class understanding.

Development Activities

· Students complete ‘Audience and Purpose Profile’ for the CA test to identify who they are going to be writing for and what for.

· They need to think about how they need to adapt what they used to suit the audience and purpose of the CA. 

· They complete the ‘Adapting Material for Audience and Purpose’ worksheet.
Plenary

· Students share their ideas with one another.

	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of selecting vocabulary appropriate to task and that engages the reader.

Development of process of planning for Controlled Assessment.
	PLTS   1, 2, 3, 4 and 6
ECM     4 and 5
KS        1 and 5
WRL     1, 2, 6, 8 and 9
21CL     
WCD     7
COL

Homework

	· All students will have read a selection of sample responses and discussed them.

· Most students will have identified key skills descriptors and annotated the sample responses.

· Some will have led discussion and awarded a band to the sample responses.
	Lesson 7 

 Starter 

· Teacher and students revisit the assessment criteria for this controlled assessment.

· Students to write a list of targets for this piece of work.

Development Activities

· Students are put into groups to hold a Controlled Assessment Standardising meeting.

· They read the sample responses.

· Divide into pairs and annotate the responses together identifying key skills descriptors.

· Award a band.
· Feedback and discussion.
Plenary

· On post-its, students to write down the key differences between the bands.


	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of assessing written work.
· Development of process of identifying linguistic features.

	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1, 3 and 5
WRL     1, 2, 6, 8 and 9
21CL     
WCD     7
COL

Homework

	· All students will write a simple, compound and complex sentence. 

· Most students will have used a variety of sentence structures for effect. They will also have been able to identify different sentence types in their partner’s work.
· Some will have progressed further and be able to comment on the effect achieved by using different sentence structures.

	Lesson 8

Starter

· Students need to unscramble the anagrams to discover the key words for today’s lesson!
Development Activities

· Teacher needs to model an example of a simple, compound and complex sentence.

· In pairs, students need to come up their own example of each type of sentence.

· Teacher to introduce a formula for using a variety of sentence structures (on ppt) in this piece,
· Students to write a paragraph introducing one of the shoppers in the supermarket. They need to follow the structure discussed in class.
Plenary

· Peer Assessment – students need to identify different sentence types in their partner’s piece of work.

	· Knowledge and understanding of different sentence structures.
· Development of concept of using different sentence structures to make our writing more interesting.
· Development of process of identifying different sentence structures in a piece of writing.

	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1, 3 and 5
WRL     1, 2, 6, 8 and 9
21CL     
WCD     1, 6 and 7

COL

Homework

Continue with your description – write at least two more paragraphs.

	· All students will have completed their Controlled Assessment planning sheet.
	Lessons 9, 10 and 11
Plan and write controlled assessment.
	· Knowledge and understanding of the assessment objectives for Unit 3b.
· Development of concept of using and adapting forms and selecting vocabulary appropriate to task and purposes in ways that engage the reader
· Development of process of planning and structuring.

	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework


