	Key Stage 4 English.  Unit 3 Part b Producing creative texts (creative writing) – Me. Myself. I
Year 10 Core Unit 2

	Subject Assessment Focus

All work in this unit is based on AO3 of the English GCSE. It breaks down into three parts, each of which are then broken down further in lesson objectives. 
AO3 Communicate clearly and imaginatively, using and adapting forms and selecting vocabulary appropriate to task and purpose in ways that engage the reader. Organise information and ideas into structured and sequenced sentences, paragraphs and whole texts, using a variety of linguistic and structural features to support cohesion and overall coherence. Use a range of sentence structures for clarity, purpose and effect, with accurate punctuation and spelling.
About the unit
This is an 18 lesson writing unit, (21 including sitting thee assessment) designed for Set 4+5 classes working towards single English GCSE. It is based on developing first person monolgues inspired by poetry students have studied previously. 
Where the unit fits in

This is one of 5controlled assessments for the single English GCSE. 
	Expectations

At the end of this unit

Most pupils will:.
Complete a monologue inspired by the poetry they have studied. They will be using some descriptive techniques, such as similes and the five senses, for effect, and writing more sustained pieces. They will have a sense of whole text structure and coherence: organising their ideas into linked paragraphs. They will be using simple and compound sentences and will be beginning to vary both the connectives they choose and the beginnings of their sentences. 
Some pupils will not have made so much progress and will: 

Present ideas in less detail, showing some awareness of language moving away from the most basic. use some organisational and structural devices; show an awareness of paragraphing, possibly randomly; use time-focused discourse markers; eg ‘and then’, ‘then’.; use sentences, even though not all are properly demarcated
Some pupils will have progressed further and will: 

clearly match style and form to purpose and audience ; present ideas in a more sustained way;  have a clear sense of depth and detail; consistently use vocabulary and stylistic devices to achieve effect; use a form knowingl; employ conventions of genre; use a clear variety and range of sentence structures: simple, compound and complex; be consistently accurate with a greater range of punctuation; spell commonly used words correctly. 

	Cross Curricular Framework (CCF)

A Cross Curricular Aspects

i) PLTS

1 Independent enquirers, 2 Creative thinkers, 

3 Reflective learners, 4 Team workers, 5 Self Managers,

6 Effective participators.

ii) ECM

1 Safety, 2 Healthy, 3 Economic well being, 4 Enjoy and  

5 Participate.

iii) KS Level 1, 2 and 3

1 Communication, 2 ICT, 3 Improving learning and performance, 4 Problem solving, 5 Working with others.

iv) WRL

1 Develop skills 2 Extend experience and understanding, 

3 Learn how business works, 4 Awareness of employment opps, 

5 Consider career intensions, 6 Undertake tasks and activities, 7 Learn from employment sectors, 8 Develop experiences, 

9 Engage with ideas and challenges.

v) 21st Century Literacy

1 A, 2 B, 3 C 4 D, 5 E, 6 F.

B Wider Curriculum Dimensions

1 Identity and cultural diversity, 2 Community participation,  

3 Healthy Lifestyles, 4 Enterprise, 5 Global dimension,  

6 Technology and Media, 7 Creativity and critical thinking.

C COL D Prior learning E Resources




	Key Stage 4 Suject. Unit 1 Title : .

Year 10 Core Unit 1.?

	Lesson titles and Learning objectives

Pupils should learn:
	Teaching activities
	Learning outcomes

Pupils:
	CCF and COL

	1.
Me, Myself and I

To write accurately in the first person (AO3 i accurate use of form).

To choose relevant details (AO3 i) 
	Starter

· Complete ‘Me, Myself and I’ gap fill. 
· Feedback

Development Activities

· Recap what a monologue is and which ones we have read. (Draw out first person)
· Using one as an example model a mindmap, with words and pictures, of the key aspects of one of the dramatic monologues previously studied. 
· Group discussions of what could be added to the mind-map. 
· Students prepare their own mindmaps for one of the poems they have studied.
EXTENSION: students write descriptive phrases to accompany the images on their mind-maps; use thesauruses if available. 
Plenary

· Students write a short paragraph as the narrator of the monologue.
· Students read out their monologues and other members of the class guess which character they are.


	· Knowledge and understanding of first person
· Development of concept of characters’ points of view.
· Development of process of writing in the first person; writing relevant information from a particular point of view. 

	PLTS   1, 2 and 6
ECM     4 and 5
KS        1
WRL     6 and 9
WCD     1 and 7

Resources: 

“My, Myself and I” sheet. 



	2.

To choose words carefully for effect. (AO3 i: selecting vocabulary). To come up with synonyms for commonly used adjectives. To have an understanding of verb choices. 
	Starter

Give students word cards. (These can be adapted according to the needs of the class)
Students come up with synonyms for their word, in pairs, whilst waiting for others to arrive and settle. (Use thesauruses)
Students create word chains/ play ball game coming up with synonyms for the words. (They throw the ball to one another as they come up with synonyms)

This can be expanded to also look at antonyms.

Development Activities 

Either, getting the whole class to mime, or using a volunteer, act out different verbs for movement: walking; sneaking; stamping; marching; tiptoing etc. EXTENSION: students come up with their own verbs for the rest of the class to guess. 

Discuss what effect the different words might have: ie making someone seem angry secretive….

Students come up with their own verbs that could be used instead of saying or looking that show different feelings (this could be in a table).  Work in groups to come up with first verbs, then continue independently.  EXTENSION: pick the verbs out of the paragraph they wrote last lesson and change them for new, appropriate verbs. 
Plenary

· Repeat ball game but with new verbs: encourage more able students to infer mood from word choice. 

	· Knowledge and understanding of the effect of word choice; word classes; expanding vocabulary. 
· Development of concept of word choice having a specific effect or connotation.
· Development of process of selecting words for effect; inferring meaning. 
	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1 and 5
WRL     2 and 6
WCD      7

Resources: Word Cards; thesauruses

Homework: TO come up with three words to describe the narrator from the poem they mindmapped last lesson and find three synonyms for each word. 

	3.

To choose words carefully for effect. (AO3 i: selecting vocabulary) To use adjectives and adverbs. To choose strong verbs.
	Starter

· Students draw a rough sketch/ cartoon of their expectations of a thief and label it.  (Encourage a quick drawing)

· Feedback: build class wordbank of descriptive words on whiteboard

Development Activities
· Share sentences on PPT. Model changing verbs to make them more descriptive.
· Students change the verb to write their own sentences. (EXT on PPT which encourages students to write the whole sentence themself)

· In groups, Students come up with 3 adjectives and 3 adverbs they can use. 

Plenary

· Individually, students write a short description of themselves, in the third person breaking into someone’s house and stealing, using the sentences and words they have already collated. 
· EXT: highlight the adjectives, adverbs and verbs used with separate colours. Choose the most effective one an explain why it was chosen. 
· Share and peer assess.


	·  Knowledge and understanding of the effect of word choice. 

· Development of concept of word choice having a specific effect or connotation.

· Development of process of selecting words for effect; writing in the first person
	PLTS   1 and 2
ECM     4 and 5
KS        X

WRL     Y

21CL     Z

WCD     

Resourcs: PPT; thesauruses; highlighters/colours. 

	4.

To write using a variety of sentences (simple and compound) AO3 iii; To use connectives to support cohesion (AO3 ii)
	Starter

· Connectives sheet.
· Feedback. 

Development Activities

· Kinaesthetic activity: students work in pairs to sort sentence parts and connectives to make sentences. Stick or copy into books. 
· Independently, students create own version: 4 sentences using connectives (cut into 3: first bit of sentence; connective; final part of sentence). 
· EXT: which narrators/monologues might the sentences connect to? Use them to write a short paragraph in role. 

Plenary

· Students play each others’ sentence sorting game. 

	· Knowledge and understanding of connective and their meanings; compound sentences. 
· Development of concept of meaning of connectives. 
· Development of process of creating compound sentences; selecting an appropriate connective. 

	PLTS   1 and 4
ECM     4 and 5
KS        1, 4 and 5
WRL     6

WCD     1 and 7

Resources: connectives gap fill sheet; sorting activity sheet; scissors and glue.

	5. 

To write using a variety of sentence types and structures (using complex sentences) (AO3 iii)
	Starter

· Students rearrange the words to make a sentence. 
· Feedback, discussing what makes it a sentence/ how they worked out what goes where. 
Development Activities

· Work students through Notebook in which they vary the structure of a sentence in a number of ways. Model- individual. 3 examples. Share students’ sentences. 
· Students choose one of the sentences to start a paragraph in which they describe themselves walking down the street. Try to use each of the types of sentences learnt. EXT: Identify where the different sentence types have been used. Change one of the sentences to another type.
Plenary

Students read out their sentences and comment on the different effects created. 

	· Knowledge and understanding of different sentence structures. 
· Development of concept of

· Development of process of creating sentences of different lengths and structures, including complex sentences. 

	PLTS   1, 2, and 6

ECM     4 and 5
KS        1 and 4
WRL     6
Resources: Notebook presentation; homework sheets

Homework: sentence sheet. 


	6.

· To select relevant information and use some detail to engage readers.  
· To choose words carefully for effect. 


	Starter


Students come up with three words to describe one of the narrators. Swop and guess. Recap importance of selecting words carefully.  EXT: Try to choose a words which could not describe one of the other narrators. 
Write what they think the defining characteristic of their character is and why. 

Development Activities

Groups: Discuss what readers might want to know about characters. Feedback. 
Explain it is better to show than to tell..

In groups: Students given four situations to think about in character: what would you do if… to discuss. EXT: more able group  build on this by creating more scenarios to discuss.

Give example of showing characteristics using powerpoint.

Plenary

· Individually, Students come up with three ways of showing their character’s personality: write them down.
· Students share their ideas and guess one another’s key characteristics. 


	· Knowledge and understanding of character.
· Development of concept of showing a character’s personality through language, 
· Development of process of using language to create a character. 

	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1 and 5
WRL     6
WCD      7

Resources: PPT


	7.

To write from a point of view. 

To organise whole text structure
	Starter

· Play “But Why?” regarding characters’ motivations.  EXT: build up targeted questioning. 
Development Activities

· Recap key events of poems. 

· Model selection of six key points and creation of storyboard from a point of view. 
· Group work to create key points. 
· Students create storyboards for their poem: from the narrator’s point of view.  (Students will use this storyboard throughout the scheme of work, so it is important it is completed)
Plenary

· Students write first person sentences to accompany images. EXT: Use a range of sentence structures. 

	· Knowledge and understanding of points of view; story structure.

· Development of concept of points of view.


	PLTS   1, 2, and 6

ECM     4 and 5 

KS        1
WRL     6
Resources: storyboard outline.

Homework: Complete storyboards

	8.

To write using appropriate detail; To use language for effect. 

(Focus on using the five senses). 
	Starter

· 5 senses: cut out words and organise into five groups: give each group a name (EXT add words to groups)

· Feedback: class give lesson a title (like, ‘Using the Five Senses). Discuss why using the five senses is important. 

Development Activities

· Model developing ideas about 5 senses using a picture. 

· Students discuss the first picture of their storyboard in small groups: what can they see, hear etc… EXT: Write paragraph
Plenary

· Model writing a first person paragraph based on picture and ideas. 
· Students write a paragraph using the five senses. EXT: self assess against the model; develop own writing

	· Knowledge and understanding of five senses; descriptive detail

· Development of concept of

· Development of process of using the five senses to create detail

	PLTS   1, 2, 4 and 6

ECM     4 and 5
KS        1 
WRL     6
WCD     7

Resources: 

Starter sort

Glue and scissors

Homework: Storyboard sheet: add details about at least 2 of the 5 senses for each square of storyboard.  

	9.

To describe using the five senses; To use similes to add descriptive detail
	Starter

· Students to come up with new verbs, instead of touch, taste, feel, smell, hear. 
· Discuss the difference in meaning. 

Development Activities

· Introduce the idea of setting: what are the settings of the different poems? Mindmap. 

· Model sketch of one of the places, labelling it with the five senses in full sentences.

· Students create their own drawings and label them with five senses. (could book laptops for students to find images or use a powerpoint slide to prompt ideas)

· Pair work: Swap drawings and add any missing senses to partners’ work. 

Plenary

· Recap similes and metaphors: students come up with similes and metaphors based on five senses for their setting. 

	· Knowledge and understanding of using detail; creating setting; five senses
· Development of concept of five senses; setting; detail; similes; verbs
· Development of process of writing using imaginative detail.

	PLTS   1 and 2
ECM     4 and 5
KS        1 and 5
WRL     6
Resources: PPT

Homework:
Write a paragraph, in the first person, describing the setting. 

	· 10
The aim of this lesson is to consolidate work on character and setting, drawing out key points about character/ setting. 

	Starter

· Copy and complete sentences in the past tense
Development Activities

· Give students outline of character: model inside to write what the character thinks and feels; outside to write what they encounter and do. 
· Students complete sheet inspired by character from monologues. 

EXT: To create a check list of language techniques to use (this could be provided to prompt students) in their writing and write a paragraph in character describing the first box of their storyboard using all of these techniques.  

Plenary

· Play ball game, students recap things to include in their writing: techniques, details, examples (so setting, short sentences, similes, full stops… all acceptable)

	· Knowledge and understanding of character and setting; assessment criteria
· Development of concept of character
· Development of process of creating a character and setting: selecting content

	PLTS   6
ECM     4 and 5
KS        1
Resources: PPT; character outline

	· 11
To use vocabulary and stylistic devices.
All students will make some language choices.

Most students will attempt to match form to purpose.

Some students will use stylistic devices for effect. 
	Starter

· Recap techniques: sorting activity.

· Students come up with own techniques and examples. 

· Create checklist for writing (EXT some students individual checklists to extend them throughout the lesson)
Development Activities

· Students self-assess their setting homework (if this has not been completed they will have to write it now). Write themselves a target. (Share targets with a partner).
· Students write a paragraph based on second image in storyboard trying to meet target. (If students do not have a storyboard, they will need to break the poem down into six key points and work with these).

Plenary

· Share writing.
	· Knowledge and understanding of literary techniques
· Development of process of writing using literary techniques. 

	PLTS   1, 2, 3 and 6
ECM     4 and 5
KS        1, 3
WRL     6


	· 12
To use vocabulary and stylistic devices.

All students will make some language choices.

Most students will attempt to match form to purpose.

Some students will use stylistic devices for effect.
	Starter:  

· Students come up with simile for their character: I am like a…. because…. (EXT: create extended metaphors)
· Introduce some things the narrators do or see: class come up with similes: I crept through the house like a….; I hit him as hard as…..; the poison was as….. as….

Development Activities:
· Pick a key part of one of the monologues to describe: ie. Mixing the poison. Create a paragraph as a class describing it.  In groups, students can check what techniques have been used.

· “Describing the… “sheet (there is one for each poem: it would help to know in advance what each student is basing their monologue on).  EXT: push students to choose comparisons with suitable connotations.
Plenary

· Use ideas from sheet to write descriptive paragraph. 

	· Knowledge and understanding of similes
· Development of process of creating similes and adding detail. 

	PLTS   1 and 6

ECM     4 and 5
KS        1
WRL     6
Resources: Describing the… sheets. 

	· 13

To consider what makes a successful piece of writing; To select key details; To consider structure
	Starter

·  Mindmap: what makes a good piece of writing

· Share AOs. Check students understanding. 

· Recap task. 

Development Activities

· Groups: Verbal recap of stories of each monologue.

· Individual: Work through 6 questions to plan content of monologue. EXT: Work with more able students to draw out less straightforward answers.

· Feedback some answers: focus on how text will end.

Plenary

· Discuss the importance of an ending. How might students end the text? 

· Suggest that a good ending might be to for the character to reflect on what they have done: students, in role, say how they feel about their actions. (If students have come up with other good suggestions build on these too)


	· Development of concept of structuring a story with a successful ending. 
· Development of process of planning, 

	PLTS   1, 2, 3 and 6
ECM     4 and 5
KS        1
WRL     6
Resources:  PPT


	· 14

To understand the Assessment Objectives. 

To demonstrate a sense of whole text coherence and structure by planning a story ending. 


	Starter

· Recap things to include in monologues/AOs (ball game/mindmap)

· Create success criteria. Remind students of work they have done (describing character/setting/creating storyboards) and how this supports the AOs.

Development Activities

· Recap work on ending. 

· Show model of an ending. Students check it against success criteria.

· Class redraft and improve model ending. (Group discussion- whole class work)

· Students write the final paragraph of their own monologue.

Plenary

Self/peer assess using success criteria

Share writing. 


	· Knowledge and understanding of assessment objectives, linked to skills and activities. 
· Development of concept of an ending. 
· Development of process of writing and redrafting. 

	PLTS   1, 2, 3 and 6

ECM     4 and 5
KS        1
WRL     6
Homework

	· 15

To organise information and ideas paragraphs.
All students will consider paragraphing (Band I describes work as: ; paragraphed, albeit randomly/)

Most students will shows some grasp of organising sentences into paragraphs

Some students will plan clear and distinctive paragraphs
It is possible that this could be split into two lessons depending on the needs of the class: one lesson planning the paragraph order and one planning the sentences.  
	Starter: 

· When do you start a new paragraph?

· Explain rules to students (use Tip-Top? Time, Place, Topic,  Person) Creat pictoral symbols for each. 
Development Activities

· Create paragraph plan of stories (use storyboards as guidance): Students can bullet point their stories then go back over and look for time place person etc and add the picture to show there will be a new paragraph.
· Feedback: explain to students that paragraphs need a variety of openings: give some examples. 

· Students write opening sentence of each paragraph.  

· Extension: write closing of each paragraph.

· Extension: more able students introduced to idea of a short paragraph for effect an encouraged to use one in writing. 

Plenary

· Recap rules for starting a new paragraph.

· Students build story paragraphs three words each “Suddenly, he heard…” pass it on… Say if they want to start a new paragraph and why


	· Knowledge and understanding of paragraphs! 
· Development of concept of when to start a new paragraph. 
· Development of process of deciding when a new paragraph is needed. Deciding how to link paragraphs together. 

	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework

	16 Planning sheets
	Starter

· Word game or grammar activity (see additional file)
Development Activities

· Complete planning sheet: these could be organised by splitting the sheet into boxes for stages of the story, with a word bank etc. 
Plenary


	· Knowledge and understanding of 

· Development of concept of

· Development of process of


	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework

	17 Planning sheets
	Starter

· Word game or grammar activity (see additional file)
Development Activities

· Complete planning sheet
Plenary


	· Knowledge and understanding of 

· Development of concept of

· Development of process of


	PLTS   1, 2, 4 and 6

ECM     5 and 6

KS        X

WRL     Y

21CL     Z

WCD     1, 6 and 7

COL

Homework


