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ETHICAL LEADERSHIP 
 

1. Thomas Tallis School Plan 2020-23 has five aims.  
 

1 A powerful curriculum 

2 The best teachers 

3 Great learning and progress 

4 Excellent personal development  

5 A model for a better world 
 

 

As part of aim 5 Thomas Tallis School has adopted the Framework for Ethical 
Leadership in Education. This means that we try to behave in a principled and correct 
manner in everything we do. Schools and colleges serve children and young people 
and help them grow into fulfilled and valued citizens. As role models for the young, 
how we behave as leaders is as important as what we do. We therefore behave with 
selflessness, integrity, objectivity, accountability, openness, honesty and 
leadership. We demonstrate trust, wisdom, kindness, justice, service, courage and 
optimism.  
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“Lack of achievement is worthy of our attention, never more so than when it is seen amongst 
learners who have very significant gaps between potential and performance. This is the case 
for more able learners who need our support in removing barriers to their success and 
opening doors to achievement”. Carrie Winstanley, Professor of Pedagogy at the University 
of Roehampton 2019 
https://www.nace.co.uk/global_engine/download.aspx?fileid=418C16AC-C30E-4B82-BCCC-
7AD5C753B0E9&ext=pdf 
 
 
Principles and Practice 
 
All young people at Tallis – regardless of their background, context, attainment levels or any 
other labels they may acquire – can benefit from and deserve to have their specific needs 
catered for. This is no less the case for the more able and exceptionally able learners than for 
any other group. We must ensure that these learners experience high-quality challenge and 
support to develop their abilities. As Gabriel Heller Sahlgren notes in 2018: “[A]s governments 
in general tend to focus in particular on increasing equity and raising achievement among 
low-performing pupils, the needs of gifted children are often ignored in western countries.” 
At Tallis we aim to endeavour for the challenge of equality principle to assert that children are 
entitled to challenge = the Equality of Challenge principle (Winstanley, 2004). 
 
At Thomas Tallis we aim to have high expectations of all students all the time, by encouraging 
and supporting the learning of all students. At the same time, we also believe that students 
with abilities and talents must be recognised and supported to be stretched – intellectually, 
emotionally, aesthetically, socially and physically. Our ambition is to provide a challenging 
and stimulating learning environment for all, which offers the opportunities for students to 
shine and develop an enthusiasm for learning. The best provision for our more able (MAL), 
exceptionally able learners (EL) and talented students and their peers is one that challenges 
them and extends their thinking, knowledge and skills. Many of the ways of extending the 
thinking and learning of our more able learners (MAL) and exceptionally able learners (EL) 
constitute good practice for all students, when pitched at the appropriate level of challenge 
and, therefore, will impact on raising standards overall.  
  
Through this policy we aim to achieve a whole school ethos where achieving at a high level is 
an expectation, by implementing effective identification and monitoring of our MAL and EL 
students on the basis of their academic abilities and potential. This includes:  

  
• The identification of students with particular abilities  
• Developing pedagogy that meet the needs of the MAL/ EL students.  
• Procedures for monitoring and evaluating intervention and provision for all 

MAL/EL students (MAL, formerly known as higher tier which are now part of the 
more able learner overall cohort). 

• Information and guidance for all staff to support the MAL and EL students. 
 
 
 
 

https://www.nace.co.uk/global_engine/download.aspx?fileid=418C16AC-C30E-4B82-BCCC-7AD5C753B0E9&ext=pdf
https://www.nace.co.uk/global_engine/download.aspx?fileid=418C16AC-C30E-4B82-BCCC-7AD5C753B0E9&ext=pdf
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Challenge: At Tallis we know we are learning when we are thinking really hard. 
 
All schools nationwide have a duty to ensure all learners have opportunities to explore, 
discover, share and develop their abilities, in all fields. At Tallis we endeavour to focus on 
ensuring a broad and rich curricular and extracurricular offer for all to support this goal. By 
ensuring the curriculum offers sufficient levels of challenge, Tallis aims to meet the needs of 
MAL and EL through inclusively raising standards and opportunities for all learners at Tallis. 
Research and guidance from NACE show a holistic focus on improving provision for the most 
able is likely to impact positively on provision, ethos and outcomes across the whole school. 
There are also clear benefits at societal and economic levels in ensuring the potential of the 
MAL and EL is realised. Research suggests that increasing attainment at the highest levels has 
a particularly significant impact on annual per-capita growth. Few would contest the view that 
modern economies need access to the full range of their population’s cognitive and creative 
abilities to stay competitive, and to address the major challenges and changes of the coming 
years. Our vision is to change the world for the better and for this to happen we endeavour to 
support our MAL and EL to facilitate social mobility with the aim of our future leaders 
creating a fairer world. 
 

 
 

At Tallis what we mean by challenge is providing difficult work that causes learners to think 
deeply and engage in healthy struggle. When learners struggle just outside their comfort 
zone, that is when they will be likely to learn most. Low challenge with high learning attitudes 
and skills can generate boredom within a lesson, just as high challenge with low learning 
attitudes and skills can create a culture of anxiety. Getting the flow right, ensuring the level of 
challenge is constantly just beyond the level of skills and attitudes, will then create deeper 
learning and mastery. By scaffolding work too much and for too long, and stealing the struggle 
from learners, we can undermine expectations and restrict the ranges of response that our 
learners could potentially develop unaided. 
 
Implications for planning and teaching: 
 
What then are the implications for planning and for using every opportunity inside and outside 
the classroom to “raise the game”? Challenge should involve planned opportunities to move a 
learner to a higher level of achievement. This might therefore include planning for and finding 
opportunities in classroom interactions for:  
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• Tasks which encourage deeper and broader learning 
• Use of higher-order and critical thinking processes  
• Demanding concepts and content  
• Abstract ideas  
• Patterns, connections, synthesis  
• Challenging texts  
• Modelling and expecting precise technical and disciplinary language  
• Taking account of faster rates of learning  
• Questioning which promotes and elicits higher-order responses 
 
When considering the level of challenge in your classroom, ask:  
 
• Do you set high expectations which allow for the potential MAL/EL to show themselves?  
• Have you reflected on prior learning and cognitive ability to inform your plans?  
• Is your classroom organised to promote differentiation?  
• Do you plan for a range of questions that will scaffold, support and challenge the full range 

of ability in your class?  
• Can you recognise when learners are under- or over-challenged and adapt accordingly?  
• Are you using examples of excellence to model?  
• Will learners be challenged from the minute they enter? 
 
We aim to share with our learners our expert knowledge, our passion, our curiosity, our love 
of the subject and of learning. We endeavour to have high expectations, embed the Tallis 
Habits and Tallis Thresholds – and resist the urge to steal their struggle! 
 
Identification and more able learners and exceptionally able learners 
 
At its heart our mission at Tallis is about the individual young people who could and do 
benefit from being recognised and supported as more able. While acknowledging that the 
“more able learner” or “exceptionally able learner” label is – like all labels – imperfect, and 
that identification is a complex and ongoing process, we cannot allow these challenges to 
become excuses for neglecting the needs of those with the potential to achieve at the 
highest levels. Importantly, there is evidence to suggest that this group – while by no means 
homogenous – do have specific needs and propensities, and that schools can respond 
effectively to these. More able learners (MAL) and exceptionally able learners (EL) can be 
particularly vulnerable to disengagement and to a range of pressures with both internal and 
external sources – including perfectionism, fear of failure, low self-esteem, imposter 
syndrome and social difficulties. We have a duty to ensure effective, specialised support is 
provided at all stages to ensure all more able learners have a chance to thrive. 
 
Guidance from the National Association for Able Children in Education (NACE) is that the 
number of more able learners in a class or school will vary. The cohort should be reviewed 
and updated regularly, especially in schools with high mobility and at key transition points.  
 
The definition of ‘Exceptionally Able learner’ (EL) that we use is as follows:  



Page 6 of 19 

Exceptionally able learners (EL) are identified at the beginning of each key stage. The top 
10% of students in terms of ability at the beginning of a key stage (using key stage 2 results 
and internal results for year 7, end of year 9 predictions, and GCSE results for year 12) are 
classed as the exceptionally able learners. In addition to quantitative data considered by the 
Data team we incorporate qualitative feedback from teachers. Curriculum areas consider 
their specific subject expertise and our Tallis habits to nominate students. Students 
nominated by departments but who are not within the top 10% are recognised as Talented 
within the specific curriculum area for Directors, CLs and MAL Reps to ensure the provision 
and needs are highlighted to staff within lesson planning.  Also highlighted on our SIMS/ 
PARS data system are students who are more able learners through ‘H’ on the KS2 data 
column and EL within the top 10% have a clear column. Any student who has been removed 
from the top 10% are highlighted to staff as (A) for us to monitor and review. For this current 
year, this group will only be shared with staff and not students.  
 
At Tallis, EL is a generic term for the cohort, which comprises of approximately 10% of each 
year group. Our more able learners (MAL) are those in the EL groups and the students 
previously called higher tier and have a national average of 5 and above. 
 
A Talented learner will show marked aptitude in any curriculum area. This could include: 

• creative (e.g. aspects of science, design and technology, creative writing)  
• artistic (e.g. art, music, drama)  
• practical (e.g. technological and 'hands-on'), vocational  
• physical (e.g. sports, dance, movement)  
• social (e.g. personal and interpersonal, leadership qualities)  

 
Subject teachers can make Talented nominations at the end of each Key Stage. A student 
who is nominated as Talented will remain so until the end of Y11. Staff will have the 
opportunity to nominate extra students at the end of each Year, but they will not be able to 
“un-nominate” any students. Carrying the Talented nominations beyond just the one year 
ensures that students who have shown a special talent for a subject are constantly expected 
to do well in that subject.  
 
Example of Tallis Habits Criteria for qualitative feedback nominations. Staff are asked to 
consider multiple sources of evidence in addition the below: 
 

• Working to the same excelling standard as a EL peer within formal assessments 
throughout the year 

• High participation within the learning and within informal assessment such as 
teacher-student/ peer dialogue of questioning and answering 

• The learner has frequently throughout the year showed exemplary work excelling in 
your subject area, providing opportunities for you to engage with parents positively 

• Demonstrate multiple Tallis Habits: Imaginative (a student may show they are able to 
make connections and play with possibilities within the subject), Disciplined (a 
student may show they are committed to reflecting, improving and developing 
techniques), Persistent (a student may show confidence with uncertainty and a 
enthusiasm for difficulty within your topic) Colloborative (a students may  show 
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positive cooperation through a sharing of advanced points within class and peer 
discussions) and Inquisitive (a student may show a willingness to challenge 
assumptions within the topic and show exploratory learning behaviours) 

 
Exceptionally Able Learners (EL) Methodology  
 
New Year 7 students are identified based on their average Key Stage 2 English Reading and 
Maths scaled score – the top 10% with the highest average KS2 scores will be allocated as EL 
for this year group until they reach year 8. This year this has been based on baseline tests 
taken by Year 7 students in September. At the end of the academic years 7 and 9, EL status will 
be reviewed based on a points based system using a combination of students achieving 
‘Excelling’ in the summer assessment data collection and also based on talented nominations 
received at the end of the previous academic year. The following points are allocated:  
 
• 2 points for ‘Excelling’ and 3 points for ‘Excelling+’ in a ‘core’ subject: Maths, English and 

Science.  
• 1 point allocated for ‘Excelling’ and 1.5 points for ‘Excelling+’ in the following option 

subjects: Geography, History, French and Spanish.  
• 0.5 point allocation for ‘Excelling’ and 0.75 points for ‘Excelling+’ in all other subjects  
• Talented nominations will be accumulated and reviewed by SLT for any student who has 

more than 5 nominations. 
 
‘Dual exceptionality’ is a term used to describe young, able people who have complex or 
additional learning needs, for example an autistic spectrum disorder.  
 
Responsibility for Exceptionally Able Learners (EL) and More Able Learners (MAL) 
 
NACE recommends that a member of the Senior Leadership Team takes overall responsibility 
for the education of the more able. In addition, the appointment of a Lead Teacher enhances 
the school’s capacity to develop best practice and provision. At Thomas Tallis, these roles are 
fulfilled by Katherine Walsh and Erica Lymer. Our designated governor for the more able is 
Mark Turner. NACE advises an inclusive approach to MAL/ EL and stresses that highlighting 
and supporting the needs of the MAL/EL is a whole school endeavour.  The challenge and 
promotion of thinking deeply results from the challenges set up in the classroom each day 
and extended with extra-curricular opportunities which fulfil our MAL/EL Tallis Experience. 
 
Curriculum Areas and MAL & EL 
 
All curriculum areas support the provision 
of MAL/EL as set out in our teaching and 
learning policy and through our 
professional teacher standards: 
 
• TS1: Set high expectations which 

inspire, motivate and challenge pupils 
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• TS2: Promote good progress and outcomes by pupils 
• TS5: Adapt teaching to respond to the strengths and needs of all pupils 
• TS6: Make accurate and productive assessment 
 
The standards usually refer to “all pupils” and it is important to remember that this includes 
more able pupils and exceptionally able. 
 
Curriculum Areas are advised to: 
 
• Regular monitor and review learning materials including digital and online resources 

(each department’s Weebly) for all pupils including MAL/EL students. 
• Review the MAL/EL list and Talented students within their curriculum and lesson 

planning. 
• A clear action plan referencing the needs of the more able and talented students within 

their curriculum area. 
• To utilise the library by ensuring there are resources both in hard form and online to 

encourage curiosity, deepen knowledge and literacy. 
• Use assessments to support the more able learners. 
• EL attribute list within each curriculum area 
• Inclusion of MAL and EL provision within department CPD, books scrutiny, digital 

resources and learning walks. 
• Inclusion of the MAL and EL Principles and Commitments 
• Inclusion of opportunities beyond the curriculum through career links, visits and visitors 

to contribute the MAL/ EL Tallis experience. 
 
Curriculum / Subject Leaders are responsible for ensuring the provision in their areas meets 
the needs of MAL/EL and talented students by: 
 
• Contributing to the identification process of talented students   
• Developing and reviewing Schemes of Learning as appropriate   
• Leading staff within their Faculty / Department on good practice for stretch and 

challenge   
• Allocating Faculty / Department budget appropriately   
• Liaising with the school coordinator to ensure the school policy is implemented  
 
Heads of Year are responsible for:  
 
• Monitoring, tracking and implementing intervention to support the progress of students 

within their Year Group.   
• Encouraging participation in a wide range of enrichment events.   
• Meeting / liaising with Lead Teacher re ELs for each data drop and MAL strategies. The 

Lead teacher for MAL mentors based on the data drop years 11 from September-May and 
then Year 10. 
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• Heads of Year will liaise with the Lead Teacher of MAL for support for ELs highlighted in 
the data drop with possible actions such as conversations, parental contact, tallis 
challenge etc. 

 
All teaching staff have a shared responsibility to provide learning opportunities and a 
learning environment that ensures appropriate progress, attainment and enjoyment.  

 
Form tutors monitor their tutees’ individual progress through learning conversations. Form 
tutors have a key role in identifying areas of concern and liaising with the Head of Year and 
Lead Teacher.  
 
MAL and EL Identification on PARS 2020-2021 
 
PARS shows these students on the ‘Grades’ button. When a teacher presses ‘Grades’ a 
column will show EL and an A in this column will identify students in the top 10% 
(exceptional learners). Additionally there is a KS2 Prior Ability Column. Where a H is next to a 
student this identifies a student as a MAL student. Lastly (A) in the exceptionally able means 
a student was an EL and allows the MAL Lead Teacher, CLs and Teaching staff to be aware of 
planning for all students inclusively. 
 

 
 
April 2021 Thomas Tallis has now switched to Bromcom whereby easy identification for staff 
is being reviewed. 
 
Pedagogy  
 
Challenge is the driving force of teaching the MAL/EL. Only by giving our students work that 
makes them struggle, and having the highest expectations of them, will we be able to move 
them beyond what they know and can do now.   
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NACE encourages schools to develop their own practice based on the following strategies:  
 
• Rich questioning  
• Higher order and abstract thinking (e.g. handling ambiguity and paradox)  
• Problem solving and enquiry  
• Development of advanced language skills, to include accuracy, precision and fluency  
• Independent work and self-study  
• Development of metacognition  
• Transfer of knowledge across disciplines  
• Provision of leadership opportunities  
• Different subject areas will deploy different and additional approaches according to age 

and stage.  
 
In order to teach challenging lessons that make our students actively think hard, we 
should:  
 

 
• Teach to use the more able learners in class as 
the drive, not a bolt on 
• Avoid all, most, some learning objectives and 
challenging 
• Know who your more able are, what they can do 
well and not so well; how to push and challenge them 
• Scale up by taking up the expected knowledge 
and concepts 
 
 

 
In our subject and teaching our classes just beyond that point.  
 
• Set high expectations and make students aware we are doing so.  
• Model formal, subject specific academic language ourselves and encourage it from 

students.  
• Ensure that students know what excellence looks like: examples of excellence are shared, 

discussed and deconstructed with the class  
• Use questioning to probe students to stretch them further  
• Provide feedback that challenges their thinking  
 
Scale Up 
 
At Thomas Tallis we strive to ensure that lessons are 
sufficiently challenging to take into account the expected 
knowledge, concepts and skills in each subject and teach our 
classes just beyond that point. We should aim to embed a 
challenging classroom ethos through the language we use with 
students and help motivate them to accept tough challenges:  
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Responsive 

teaching  
Scaffolds  Reshape the lesson  Plan in context  

What could 
responsive teaching 

for stretch and  
challenge look like?  

 
Anticipating 

misconceptions that 
students usually have 

so when cover a 
topic you can avoid 
them i.e. retelling 
stories of previous 

classes and the 
mistakes they made, 
plan questions that 

will test for common 
misconceptions. 

What could putting 
in place extra 
scaffolds for  

students look like?  
 

Re-explain in smaller 
steps, model  

examples, effective 
us of your TA, give 
students an extra  

resource e.g. part of  
a sum or sentence 

starters etc  

What could 
reshaping the lesson 

for students look 
like?  

 
Explain a common 

difficulty / 
misconception  

to the whole class 
again, re-model an 
area students are 

struggling with, allow 
students to re-model 

your explanations 
with theirs, spotlight  

pieces of work as you  
circulate the room, 

ask the students how 
/ why they are 

struggling and then 
work out some ‘stuck’ 

strategies.  

What could planning 
the next lesson in 

context of the 
previous one look 
like for a teacher?  

 
Sample books  

quickly i.e. put in  
three piles ‘got it,  

nearly got it, not got 
it’, quick flick the  
books, circle back 

and re-teach 
threshold concepts 

where necessary,  
regular use of DIRT 

and student re- 
drafting pieces of 

work, specific  
homework so that 
they can practise 

areas of weakness.  

 

Aspect of Great Teaching Possible considerations and evidence 

1. Understanding the 
content 

a) Deep and fluent 
knowledge 

How is the teacher’s deep knowledge of 
the subject shown? What are some 
examples of powerful knowledge? 

b) Sequencing 
Where are references to 
previous/future learning being made? 
How are gaps addressed? 

c) Pedagogical 
knowledge 

How are activities/explanations devised 
to help improve student understanding? 
Is explicit reference made to threshold 
concepts? 

d) Challenging miscon-
ceptions 

How are student misconceptions 
anticipated and/or addressed? 
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2. Creating a sup-
portive environ-
ment 

a) Student-teacher in-
teractions 

Where are positive working 
relationships modelled? How is 
teaching adapted to show knowledge of 
students’ individual needs? 

b) Peer interactions 

How are students encouraged to 
interact with one another in a 
constructive manner? Is explicit 
reference made to Tallis character? 

c) Student motivation 

Do students feel competent and able to 
work independently in school and at 
home? Are independent learning tasks 
set and checked in line with school 
expectations? 

d) High expectations 

Where are examples of high challenge 
seen? How are reading skills, academic 
writing and Tier 2 and 3 vocabulary 
explicitly taught? 

3. Maximising oppor-
tunities to learn 

a) Time and resources How is time managed to minimise 
waste? 

b) Behaviour manage-
ment 

Where are examples of rules being 
explicit, clear and consistent? 

c) Planning for behav-
iour 

How is potentially disruptive behaviour 
anticipated and positive behaviour 
reinforced? 

4. Activating hard 
thinking 

a) Structuring 
How is sequencing designed to aid 
learning? How is appropriate 
scaffolding provided? 

b) Explaining 
How are new ideas presented and new 
skills modelled? 

c) Questioning 

How is questioning used to check all 
students’ understanding and encourage 
elaboration? How is understanding 
assessed in a systematic way and 
teaching adapted appropriately? 

d) Interacting 
How is student feedback managed and 
teacher feedback used to guide 
learning?  

e) Embedding 
How are students expected to practise 
until learning is fluent? In what ways will 
this learning be revisited? 

f) Activating 

How are students encouraged to plan, 
regulate and monitor their own 
learning? Is explicit reference made to 
the Tallis Habits? 
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MAL/EL – a planning and reflection tool within curriculum areas 
 
• Are all students expected to develop their knowledge and skills during the lesson?  
• Are learning objectives challenging for all?  
• Is the bar of expectation high for all students?  
• Is appropriate support and scaffolding in place to enable all students to achieve this level 

of expectation?  
• Is formal, subject-specific, academic language modelled by teachers and encouraged 

from students?  
• Are examples of excellence shared, discussed and deconstructed with the class?  
• Is subject content relevant and challenging?  
• Do you know who the more able are in your class and are you thinking about how to 

stretch them every lesson?  
 
Core values for inclusive MAL and EL provision:  
 
The most effective able student provision is rooted in good classroom teaching and 
learning. Our MAL/EL principles are:  
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Our teachers focus on positive learning behaviours (for all learners) through our Tallis 
Habits and teaching and learning vision that students learn when they are deep in thought.  
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Our MAL/EL Commitments: 
 

 
  



Page 16 of 19 

Effective teaching for more able learners and exceptionally able learners. 
 
MAL (inclusive of EL) pupils have a range of individual learning needs, but in general welcome 
challenge and often like to take a lead in shaping their own learning. They often prefer to work 
at their own pace (which can be rapid!) and some will immerse themselves in learning, not 
wanting to stop or being displeased when the independent learning section of a lesson ends. 
More able learners and exceptionally able learners also have differing social and emotional 
needs. Some may want to “show off” their understanding and relish an audience. Others may 
be quiet and withdrawn and not enjoy being asked to share their abilities with a wider group. 
Get to know their individual traits and preferences. Strategies for effective teaching and 
deeper learning for the MAL/EL include:  
 
• Task design: ensuring the right pitch with appropriate challenge will engage the pupils. 

Does the task make them think, not merely do? There will be times for skill rehearsal and 
some repetitive learning and retrieval practice, but the key to engage more able learners 
is to ensure they are challenged in thinking and application  

 
•  Cutaway: while whole-class teaching is important to reactivate prior knowledge, explain 

new learning and sometimes to model a process, this can be boring for pupils who are 
already secure with the content. Instead, let them start the work earlier than the rest of 
the class, either individually or as a group, while you focus your teaching on those who 
need more input. Then, when the majority of the class begin their independent work, pull 
the MAL/EL back to you to check understanding and then provide group teaching for 
the next stage of their learning. This does of course mean the rest of the class need to 
show some independence. Train your class to do this and think about who is “cutaway” in 
each lesson; it does not need to be a fixed group.   

 
• Differentiation: this doesn’t just have to be through task, but could be through outcome, 

through resources supplied or through how the pupils are grouped.   
 
• Ongoing dialogue: look to develop learners’ metacognition. Can they reflect on their 

learning and make decisions? Do they know how they learn best? Can they come up with 
two solutions to a problem and then say which is best and why?   

 
Be clear about what essential knowledge is needed, but also the different ways that 
knowledge can be used. Once the essential knowledge and skills are secure, more able pupils 
in particular can apply them creatively. MAL/EL often have an area of particular interest and 
expertise. Seek to use this. How can they build on it and what would they like to learn next? 
This is a form of “negotiated curriculum” where you nudge and suggest things for them to 
learn next and you can allow them more freedom in choosing. Look beyond the classroom for 
this, particularly for highly able musicians, athletes and performers. Are they in a sports team, 
orchestra, club or theatre group? Signpost pupils to these opportunities (TS4: Promote a love 
of learning and children’s intellectual curiosity). 
 
• Personalising provision: A priority will be to find out what pupils already know and 

identify their different starting points. All pupils need repeated learning, but more able 
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pupils are likely to be particularly frustrated by “overlearning”. Student feedback at Tallis 
has highlighted they do not need to spend time consolidating what they have already 
consolidated. They need to apply their learning in a different context or extend their 
learning. Be wary of always giving increasingly difficult work; instead consider how can 
they apply their learning in different ways. Think of the learning going sideways rather 
than always upwards. This can ensure deeper understanding. It is impossible to 
personalise everything. Think about tasks for pairs and the more able group as a whole. It 
is important to look ahead in your planning, we need to consider whether the work 
planned for the class will really challenge the MAL/EL. Look ahead for opportunities 
where challenge can develop, perhaps in the form of longer tasks, working in different 
ways and giving them the chance to show their independence and pursue their own lines 
of enquiry. If MAL (inclusive of EL) pupils are secure in the core content, where can they 
take it? (TS2: Be aware of pupils’ capabilities and their prior knowledge, and plan 
teaching to build on these.) 

 
• Feedback: Expect learners to use the success criteria set up in your curriculum area. Aim 

to give meaningful verbal feedback to move pupils’ learning forward. Beware of 
“crowding” MAL/EL. Give them space and time to think for themselves and work through 
problems. Please see the school policy on marking. (TS5: Give pupils regular feedback, 
both orally and through accurate marking.) 

 
• What should I expect of MAL/EL? What progress should they make? MAL/EL pupils are 

often high-attaining. One signpost is that their performance in standardised or national 
testing is usually well above age-related expectations and at the highest grading levels. 
Teachers at Tallis have an important role in setting attainment targets for pupils. To do 
this for MAL and EL pupils in your class, your first step will be to identify what the 
expectations need to be. Check that your expectations match those of Tallis and 
national age-related expectations for the MAL/EL cohort. The pupils are likely to be 
working above age-related expectations, so find out what they need to achieve by the 
end of the year to at least maintain that. Be clear on how you will be assessing them and 
ensure they are well prepared for any assessments. This should not be narrow teaching 
to the test, but ensuring that they are able to show their deeper learning in a range of 
ways, including standardised testing. Ensure they are exposed to examples of work at 
greater depth so they know what that are aiming for. (TS1: Set goals that stretch and 
challenge pupils of all backgrounds, abilities and dispositions.) 

 
Communication with parents and carers 
 
Establishing positive and open communication with parents and carers is a priority for all 
teachers. Before you talk to any parent/carer, check our school’s policy on how pupils are 
identified to parents and carers as MAL/EL. 
 
How do I build positive and respectful relationships with parents and carers of MAL/EL pupils?  
 
• Follow the guidance in the school policy regarding terminology and definitions – these 

will be familiar to parents/carers.  
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• Get background information from other staff; find out what level of support some 
parents/carers may need.  

• There should be no surprises on parents’ evening. Find a way to tell parents their child is 
attaining well before the meeting. The same goes if there is a problem. Don’t wait until 
you have a real concern about a learner to talk with parents/carers; be proactive.  

• Be precise and clear about the pupil’s strengths and successes, and about what needs to 
be developed. Have some practical ideas ready for parents/carers who ask about 
supporting their child at home.  

• Ask parents/carers if there is anything they need to support them in working at home 
with their child.  

• Keep a record of your discussion. If you promise to do something, make sure you do it – 
straight away before you forget!  

• If you’re concerned, ask if an experienced member of staff can be available nearby.  
• Parents and carers can often reveal information about their child’s “hidden” abilities at 

parents’ evenings. Take note of these and talk with the More Able Lead teacher. This 
information may help to shape your future planning. 

 
(TS8: Communicate effectively with parents with regards to pupils’ achievements and 
wellbeing.) 
 
The lead teacher for more able learners will: 
 
• Support staff with difficult parental conversations and inform parents of our policy if 

they have any questions. 
• Meet with parents and inform them of our Tallis Experience and approach where 

appropriate 
 
Professional Development  
 
The school is committed to extending and developing teachers’ skills in provision for 
MAL/EL and talented students. The Lead Teacher works closely with the Assistant 
Headteacher responsible for Teaching, Learning & Development, attends national 
conferences and keeps up to date with educational research in order to share and 
disseminate good practice. This includes leading:   
 
• CPD sessions which provide a forum for sharing and disseminating good practice 

including strategies for challenging the more able  
• Whole school INSET sessions that respond to particular aspects of pedagogy   
• A Research & Development group focused on the achievement of the more able  
• Coaching and individual support where appropriate  
 
Tallis Exceptionally Able Learner (EL) Experience 
 
Thomas Tallis provides a variety of extra-curricular clubs and activities, allowing for both 
enrichment and extension. Sports teams, music and drama clubs and many opportunities for 
performance are organised. Language days, reading clubs, theatre visits, field trips, 
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community projects/performances, and debating competitions are also available. These can 
be either exclusively for the EL cohort of inclusive opportunities for the EL cohort to take 
part in across the curriculum. Enrichment activities provide opportunities for students to 
work with those of different ages, but similar interests and abilities. Specific opportunities 
for EL are part of the Tallis Experience which include:   
 
• Tallis Talks and Tallis Lecture Society   
• Links (incl. workshops and visits) with Russell Group Universities   
• Challenge seminars and enrichments 
• Mentoring 
 
Pastoral guidance and student welfare  
 
Our pastoral structure is organised to ensure all students are supported. Heads of Year, form 
tutors and teachers all monitor progress of students in their care and encourage the personal, 
emotional, social, moral, political and spiritual development of the individual. Support for 
MAL/EL should include:  
 
• Monitoring Student Planners   
• Setting short, medium and long term targets and goals   
• Encouraging participation in after-school clubs and the use of the library   
• Parent Consultation Evening   
• Parent contact   
 
If any member of staff is concerned about the personal or academic wellbeing of an 
MAL/EL, they should notify the Lead Teacher.  
 
What funding is available to support MAL/ EL?  
 
Subject areas may bid for funding which is used to support the learning of MAL/EL pupils. 
There is also PP funding which should be used to support able pupils from disadvantaged, 
EAL, LAC and Forces backgrounds. 


